PROGRAM FOR STAGE 4 HISTORY
PART 1 – YEAR 7
BASED ON THE TEXTBOOK
EXPERIENCE WORLD HISTORY
BY K J MASON, 

PHILIP FIELDEN 
CATHIE BURGESS AND JULIE MYERS

AND USING THE TEACHER RESOURCE BOOK

EXPERIENCE WORLD HISTORY THROUGH TIME

BY JAN BRADY

	STAGE FOUR) CONTINUUM BASED ON SCOPE AND SEQUENCE MODEL 2
FROM  BOS ADVICE ON PROGRAMMING AND ASSESSMENT AND JUNE 2003 SYLLABUS

	
	PART 1 – YEAR 7 – 50 HOURS
	PART 2 – YEAR 8 – 50 HOURS

	CONTENT AND TIME
	INVESTIGATING HISTORY
10 HOURS
	SOCI3TIES AND CIVILISATIONS OF THE PAST
40 HOURS (20 HOURS GROUP A /

20 HOURS GROUP B)
	ABORIGINAL AND INDIGENOUS PEOPLES, COLONISATION AND CONTACT HISTORY
40 HOURS (20 HOURS SECTION A / 20 HOURS SECTION B)
	THE SHAPING OF THE MODERN WORLD
10 HOURS

	LEARN TO/LEARN ABOUT
	SEE FULL PROGRAM FOR DETAILS

	OUTCOMES (p. 12-13) (Recommended but 
not mandatory see p. 22 Advice on Programming and Assessment)
	4.4
4.5
	4.6
4.10
	4.1
4.5
	4.8
4.10
	4.2
4.3

4.7
	4.9
4.10
	4.1

4.5
	4.7
4.8

	SITE STUDY (p. 15)

(Examples)
	A museum such as the Sydney Museum or the Australian Museum
A heritage site such as the Rocks, QVB or Port Arthur, Tasmania

A local history site

A virtual history site

An archaeological site.
	The Australian Museum
An archaeological site such as Susanne Place, the Rocks

A virtual site


	A wildlife site
An Aboriginal site with permission

A National Park

A Museum
	A museum
A virtual site

	HISTORICAL SKILLS (p. 16)
(Mandatory)
	Sequence events
Use historical terms and concepts

Identify primary and secondary sources

Distinguish between fact and opinion

Examine actions, motives, value, attitudes of people from the past

Draw conclusions about usefulness

Identify perspectives
	Sequence events
Use historical terms and concepts

Identify different types of sources 

Draw conclusions about usefulness

Locate, select and organise information from a range of sources
	Use historical terms and concepts
Identify origin, purpose and context of historical sources

Distinguish between fact and opinion

Plan historical research to suit the purpose of an investigation

Locate, select and organise information from a variety of sources
	Sequence events within the chosen study
Identify different perspectives and interpretations of the past

Interpret history within the context of the actions, value, attitudes and motives of people from the past

Locate, select and organise information from a range of sources.

	LITERACY SKILLS (p. 19)
	Using historical language, terms and concepts
Organising, recording and presenting material in different formats

Evaluating sources and historical perspectives

Constructing a variety of texts for different purposes, including use of ICT-based texts.
	Using historical language, terms and concepts

Organising, recording and presenting material in different formats

Evaluating sources and historical perspectives

Constructing a variety of texts for different purposes, including use of ICT-based texts.
	Using historical language, terms and concepts

Organising, recording and presenting material in different formats

Evaluating sources and historical perspectives

Constructing a variety of texts for different purposes, including use of ICT-based texts.
	Using historical language, terms and concepts

Organising, recording and presenting material in different formats

Evaluating sources and historical perspectives

Constructing a variety of texts for different purposes, including use of ICT-based texts.

	VALUES AND ATTITUDES
	In Stage 4 students should value and appreciate history as a study of human experience, the opportunity to develop a lifelong interest and enthusiasm for history, the nature of history as reflecting differing perspectives and viewpoints, the opportunity to contribute to a just society through informed citizenship and the contribution of past and present peoples to our shared heritage.

	ICT (p. 16) (Suggested)
	Draw conclusions about the usefulness of sources for an historian, including a website
	Locate, select and organise information from a range of sources, including a website
Use an image bank to gather relevant images for an historical inquiry

Communicate effectively about the past through a desktop published document.
	Identify origin, purpose and context of historical sources, including ICT sources
Practise ethical behaviour when using the internet during an historical inquiry

Choose appropriate software relevant for historical research
	Locate, select and organise information, including computer-based sources
Communicate effectively in an historical inquiry using appropriate ICT

	ABORIGINAL AND 

INDIGENOUS ISSUES (p. 17)
	
	
	Develop knowledge and understanding of:

Aboriginal and indigenous cultures
The impact of European colonisation on Australian Aboriginal and worldwide indigenous cultures

The responses to contact with colonising peoples

The impact of colonisation and government policies on Aboriginal peoples.
	

	CIVICS AND CITIZENSHIP 

(p. 18) Content included
	The importance of preservation and conservation of heritage.
	Effects of historical events on the culture of peoples and their rights and responsibilities

Impact of colonisation on indigenous peoples

Importance of preservation and conservation of heritage

Different experiences of being a citizen and forms of government in civilisations of the past.
	Effects of historical events on the culture of peoples and their rights and responsibilities

Impact of colonisation on Aboriginal and indigenous peoples

Importance of preservation and conservation of heritage

Different experiences of being a citizen and forms of government in civilisations of the past.
	Effects of historical events on the culture of peoples and their rights and responsibilities

Different experiences of being a citizen and forms of government in civilisations of the past.

	DIFFERENCE AND DIVERSITY (p. 18)
	
	Students develop knowledge and understanding of the similarities and differences between cultures of the past.
	Students develop knowledge and understanding of 

The impact of difference on marginalised groups, including the impact of colonisation

the similarities and differences between cultures of the past.

	Students develop knowledge and understanding of the similarities and differences between cultures of the past.

	GENDER (p. 18)
	
	Develop an understanding of the roles and contributions of men and women in the past.
	Develop an understanding of the roles and contributions of men and women in the past.
	Develop an understanding of the roles and contributions of men and women in the past.

	

	MULTICULTURALISM (p. 20)
	Develop knowledge and understanding of diversity in the cultures, beliefs and values of different societies in the past.

	NUMERACY
	The construction and interpretation of time lines and other statistical data.
	
	
	


	TOPIC 

TOPIC 1:   INVESTIGATING HISTORY                                                                                                              TIME ALLOWED –  10 HOURS


	This topic introduces the nature of History and the methods used by historians to investigate the past.  Students will focus on the use of primary and secondary sources to gather evidence to answer questions about the past and to understand historical and heritage issues.  Students should begin to comprehend and express themselves in the particular language of History.


	INQUIRY QUESTIONS

· What is History?

· How do historians investigate the past?

· Why is conserving our heritage important?    


	OUTCOMES – particular focus on
4.4  identifies major periods of historical time and sequences people and events within specific periods of time

4.5  identifies the meaning, purpose and context of historical sources

4.6  draws conclusions about the usefulness of sources as evidence in an inquiry

4.10 selects and uses appropriate oral, written and other forms including ICT, to communicate effectively about the past


	WORKING HISTORICALLY – skills to be integrated into this topic
· Sequence events within the specific period of time

· Use historical terms and concepts in appropriate contexts

· Identify primary and secondary sources

· Distinguish between fact and opinion

· Examine the actions, motives, value and attitudes of people from the past

· Draw conclusions about the usefulness of sources for an historian

· Identify perspectives of different individuals and groups. 


	STUDENTS LEARN ABOUT
	STUDENTS LEARN TO
	TEACHING AND LEARNING STRATEGIES
	ASSESSMENT STRATEGIES

	· The terminology and concepts of historical time, including year, decade, generation, century, age, BC/AD, BCE/CE
	· Interpret and construct time lines
· Define the terms that describe historical periods of time

· Sequence societies and events within specific periods of time
	· Teacher-lead introductory class discussion on ‘What is History?’ beginning with the two discussion starters on p. 3.  Brainstorm discussion on the board.  Come to a conclusion about the difference between ‘history’ and ‘tradition’.
· Students around the class read out first part of p. 4 and add to brainstorm or conclusion if they wish.

· Teacher points out to students that they are a part of each other’s history and that it is now ‘history’ that they entered the room, sat down, took part in the activities of the class.  So what IS history?  The past, the record of the past, the creation of the past and whatever else they decide that is relevant.

· Shared class reading of ‘Organising historical events’.  Discuss main points as the reading progresses to p. 6.  Discuss each term or concept and develop class notes section by section.

· Complete BLM 1.2 for a fun exercise consolidating work on timelines. Read out and discuss stories written from the timeline.  Link to the concepts of how historians reconstruct history and what is history.

	Teacher uses this shared class reading activity to assess the ability of the student’s to read out loud. Keeps notes.

Use BLM 1.1 as a quick class test to assess the students’ learning about calendars and defining time.
The Research Task and the ICT Task associated with this unit is about understanding Time Lines and sequencing societies.

	· The process of historical inquiry
- fact and opinion

- the usefulness of sources as evidence including a website

- differing perspectives

- cause and effect

- history as the study of people
	· Ask historical questions
· Distinguish between fact and opinion

· Draw some conclusions about the usefulness of sources including a website

· Examine differing historical perspectives and interpretations

· Explain cause and effect

· Identify significant people of the past

· Examine the motives for people’s actions in the past

· Explain the consequences of people’s actions
	· Class activity working out what are historical questions. This can be linked back to the previous discussion that they have contributed to others’ histories.  Students write brief questions on the board as they think of them.  The teacher might start with something like ‘why are we in class?’ When the board is full, discuss as a class.  Teacher emphasises the words ‘who’, ‘what’, ‘when’, ‘where’, ‘why’ and ‘how’ encouraging the writing activity until all the ‘w’ questions are covered.
· As the class works out answers to the questions on the board, the teacher can use the opportunity to distinguish between fact and opinion in the answers and to talk about using connectives to develop account answers.  Refer to the section on Connectives on the CD under the Teaching Resources for further information.

· Students read ‘Researching History’, p. 9-11.  As discussion continues so does the note making.  Use BLM 1.6 to consolidate the students’ understanding of usefulness of sources.  Information on the use of modified language when dealing with sources can also be found on the CD under the Teachers Resources and will provide the teacher with additional expertise in this area.
· Discuss the usefulness of websites with the students using sites they are familiar with then complete BLM 1.7 as a class exercise.  Access to computers is necessary though the task can be set for homework if that is appropriate.
· The teacher sets up a situation in the classroom where, under instruction not to say anything to any other student, two students leave and re-enter the room under different circumstances.  One might rush out and not return for a short period and another student is sent out to investigate.  The second returns first and the first returns second.  Each speaks to the teacher quietly and returns to the desk.  When all students have settled down the teacher asks everyone to write down what they observed.  There should be no discussion.  Even the two students who left the room must write down their observations but they will include the arrangement with the teacher.

· The teacher asks the other students to read out their commentary then discusses them.  Only then do the two students involved read out their commentary.  Discussion about perspective then follows linking how the student’s different perspectives of the same event are similar to the different perspectives held by historians of the same event.

· This activity leads directly into an examination of cause and effect.  The first student, and the second, left because the teacher had pre-organised it.  The effect was … whatever happened in the classroom.  BLM 1.9 is an exercise designed to consolidate learning about cause and effect.

· Teacher introduces the question ‘why study history?’ and draws on the students’ experiences in the classroom already about their contribution to ‘history’.  Teacher consolidates the concept of ‘people make history’ as a reason for studying significant people of the past.  Brainstorm suggestions from the students and put them on the board. Make sure that this list is limited to dead people.  If this is not appropriate for the student’s cultural background, list only those alive.  A common list may be Tutankhamun, Ned Kelly, J.F.K., past kings and queens, Elvis, Kurt Cobain, Tupac and Steve Irwin.  With each person suggested the teacher writes next to their why the person is significant – the students should be encouraged to supply these reasons as they contribute the names. 

· The teacher then takes the names and their significance and leads a discussion about why they might have done what they did to make them significant.  The teacher also explains the consequences of people’s actions at this time also contributing to our shared ‘history’.


	BLM 1.5 Fact and opinion can be used to assess the students’ understanding of the difference between fact and opinion

Teacher continues to use the shared reading time to assess the reading ability of the students.

Discuss BLM 1.6 in class.

BLM 1.10 combines timelines, the significance of people in history and the use of ICT as a possible assessment task.  It also reveals motive and consequences relating to the people investigated.

	· Heritage issues
	· Describe some aspects of family/community heritage
· Appreciate the value of preserving and conserving our heritage

· The role of the archaeologist.
	· Students read pp. 14 to 17 for homework and to think about the differences between family, local and world heritage.  The students prepare a table in their books with headings of ‘family’, ‘local’ and ‘world’ and write in the column the main features of each form of heritage.  Discuss as a class.  BLM 1.12 is an exercise about personal heritage with an extension task which takes in local heritage.  The main part can be completed for homework.  The extension section is optional.
· In class reading and discussion of preserving and conserving our heritage, pp. 16-17.  Complete the questions with Source 1.2 as part of the discussion.  
· Teachers should use this topic, which should emerge from the discussion on preserving and conserving our heritage, and student reading of pp. 11-13, to generate a class-wide discussion revising the whole topic.

· Links should be made to what is history, how do we know about the past, sequencing and time lines (who decided what time? – the archaeologist), sources, significant people, events and societies and heritage.


	Teacher assesses student’s understanding of the text and their completion of homework.
The Site Study examines Community Heritage.
BLMs 1.13 and 1.14 may be used as assessments of this unit.

The Researched Oral Presentation and the Group Presentation involve understanding the role of archaeologists.


	LINKS TO ASSESSMENT TASKS BASED ON THIS TOPIC

	RESEARCH
Time Lines
	RESEARCHED ORAL PRESENTATION
The technology used by modern archaeologists
	GROUP PRESENTATION
Famous archaeologists

	ICT TASK
Identifying and labelling past societies
	VIRTUAL SITE STUDY
Australian Community Heritage


	TOPIC 

TOPIC 2:  SOCIETIES AND CIVILISATIONS OF THE PAST                                                                             TIME ALLOWED –  40 HOURS


	This topic provides opportunities for breadth and depth in the study of History in Stage 4.  Students can investigate ancient, medieval and early modern societies from both European and non-European perspectives, while acquiring basic skills of historical inquiry and communication.


	INQUIRY QUESTIONS

· What can we learn about societies and civilisations of the past?

·  What have been the legacies of past societies and civilisations?    


	OUTCOMES – particular focus on

4.1  describes and explains the nature of history, the main features of past societies and periods and their legacy

4.5  identifies the meaning, purpose and context of historical sources

4.8  locates, selects and organises relevant information from a number of sources, including ICT, to conduct basic historical research

4.10 selects and uses appropriate oral, written and other forms including ICT, to communicate effectively about the past


	WORKING HISTORICALLY – skills to be integrated into this topic

· Sequence events within the specific period of time

· Sequence events with the chosen study

· Use historical terms and concepts in appropriate contexts

· Identify different types of sources relevant to the study

· Draw conclusions about the usefulness of sources for an historian

· Locate, select and organise information from a range of sources.

 


	STUDENTS LEARN ABOUT
	STUDENTS LEARN TO
	TEACHING AND LEARNING STRATEGIES
	ASSESSMENT STRATEGIES

	SPECIAL NOTE:  The Teaching Program for this Topic provides guidelines on EGYPT, GREECE, ROME from Group A and THE ISLAMIC WORLD, MEDIEVAL EUROPE and ANCIENT/MEDIEVALCHINA from Group B allowing teachers to use one or more of these options in their program depending on the time available.  At the end of each option a full set of assessment tasks has been provided covering Research, Individual Oral Presentation, Group Oral Presentation, ICT Task and a Virtual Site Study.
Information on all the other options is contained on the CD Rom accompanying this Black Line Master Book which will facilitate the teaching of alternative topics should teachers wish to do so.


	At least ONE society from Group A:  Ancient Societies – Egypt, Greece, Rome, Near East, Britain, Celtic Europe, an Asian country, the Pacific, the Americas



	OPTION
GROUP A – EGYPT

· The origins of the society or period
· Daily life of men and women in the society or period

· Civics and citizenship in the society or period

· Rights and freedoms

· Beliefs and values of the people of the society or period

· Impact of significant people and/or events

· Contacts with other peoples

· The legacy of the ancient, medieval and early modern world
	· Identify the origins of the society or historical period
· Describe how both men and women lived in the society or period

· Describe the way in which the people of the society or period were governed

· Describe the rights and freedoms of different groups in the society or period

· Explain the beliefs and values of the society

· Explain the impact made by significant people and/or events on the society or period

· Outline the contacts that the society had with other peoples

· Assess the legacy of the society or period for our world cultural heritage
	· Reading and discussion of the key words and terms begins the study of Egypt.
· Map-work.  Without reading the text, complete the task with Source 2.1, p. 21. Then students read the text, discuss in pairs additional information, examine Source 2.2 p. 23 and add to their original list prepared from Source 2.1.

· Locate Ancient Egypt on the BLM B Map of the Mediterranean so that students begin to get an overview of this area.

· Discussion of the timeline, p. 22.  Teacher explanation of special features of the timeline, linking to elements of Topic 1 – timelines, significant people and now adding significant societies and structures.  For homework the students read about the early settlement of Egypt, make brief notes and complete the exercises with Source 2.4 and Source 2.5.  Class discussion of homework.
· Students break up into five groups and take a few minutes to read through the relevant part of the textbook, pp. 26 to 36 and the pyramid on p. 30 focusing on one of the levels in society: pharaoh; governing class; scribes; craftsmen and merchants; or peasants.  Then, using their knowledge, they develop a short presentation for the other students on their topic.  The other students take notes from the presentation.
· BLM 2.7 is a task about the peasants’ farming year which allows the students to understand the seasonal forces at work and the lives of the peasants.

· BLM 2.8 encourages students to improve their spelling whilst, at the same time, learning about unique features of Egyptian society.

· From the above exercise the students will have worked out who had power and who did not.  Discuss the role of the pharaoh and the civic rights of the Ancient Egyptians. Encourage the students to think about who really had power.  The following questions might be some discussion starters.

· Was the pharaoh absolute? 

· How much power did the priests have?
· If only the scribes could read and write how much power might they have had?

· If the society depended on the peasant farmers for survival why weren’t they more powerful?

· Teacher distributes BLM 2.2 which tells one version of the creation myth of the Ancient Egyptians.  Students work through this task before going back to the textbook section on this topic.  Mark and discuss in class.  It is important for the students to understand the role of creation myths and legends as this is an ongoing theme in the Stage 4 Syllabus.
· Class reads about the gods of Egypt, Amun-Re; Osiris and Akhenaten’s attempt to introduce a new religion and discusses how people, other than the priests, might have felt about Akhenaten’s new god.  Some discussion starters might be

· Begin with the obvious problem for the priests.  Most students will understand that they would probably lose their position in the society

· What might be a problem for the farmers who believed that the Nile River God brought their annual flooding?
· What might have happened when you died if you were not mummified or Anubis was not there to help?

· What might happen to the sun if the god, Amun Re, was not there to bring it back each day?

· As the discussion developed the teacher puts notes on the board highlighting the main points.  The teacher then models best practice note making incorporating elements from the textbook and elements from the class discussion now written on the board.

· Discussion of this last starter can be used to lead into an investigation into embalming and mummification.  Set the section, pp. 40 to 43 for reading for homework and the students complete the tasks with Source 2.11 and 2.12.  

· Carry out a mummification in class.  If no student is willing to volunteer as the embalmee, use old stockings and pantyhose filled with scrunched up paper to create a body shape for the exercise.  If this exercise runs contrary to the social mores of any students in your class either do not carry out the embalming or ask those students unable to be involved to act as TV and Newspaper reporters and record and write up what is happening.  Everything needed is included in the instructions in the Group Activity included in the assessments for this unit.

· Follow up the mummification by discussing where the bodies were buried using the map on page 21 to find the Valley of the Kings and the nearby Valley of the Queens.  

· Discuss the significance of the pyramids of Egypt and the role they played in religion.

· Students should create a summary from notes the teacher put on the board during the discussion.

· Significant people of Ancient Egypt can be studied through the use of information on the CD or through the research task associated with this unit.
· The class investigates significant events through the textbook 

· The discovery of the Rosetta Stone, pp. 50 and 51. and 
· The discovery of the tomb of Tutankhamun, pp. 52-55
· The teacher uses information from the CD to assist the students to develop an understanding of the contacts Ancient Egypt had with other peoples.

· Class discussion and brainstorm about what the students perceive as the legacy of Ancient Egypt.  Mention should be made of the pyramids, the sphinx, hieroglyphs, funerary objects.

· The Virtual Site Study on Karnak can be used to contribute to student knowledge in this area of the study

· The teacher uses the students’ understanding of the legacy of Ancient Egypt to draw all the threads of the study together and sum up the period and society.
	BLM B Map of the Mediterranean can be used to assess map work.
Teacher checks homework through class discussion.

This exercise allows the teacher to assess the understanding and knowledge of the students presenting the information and how they worked in a group and to provide feedback after each presentation.

The ICT Research Task allows investigation of a day in the life of ….

BLM 2.4 allows students to experiment with hieroglyphs and may help in understanding the limitations scribes would have experienced.

The Research Task associated with this unit examines significant people of the society and allows the teacher to assess the students’ research skills.

The Virtual site study will allow teachers to assess students’ ICT skills and knowledge of Karnak.

	LINKS TO ASSESSMENT TASKS BASED ON THIS TOPIC

	RESEARCH
A biography of a significant individual

	RESEARCHED ORAL PRESENTATION
Produce a picture show of Egypt in 200 BC

	GROUP PRESENTATION
Whole class activity of recreating a mummification

	ICT TASK
Create a PhotoStory or similar presentation on a day in the life of someone from Ancient Egypt

	VIRTUAL SITE STUDY
Karnak

	

	 OPTION
GROUP A – GREECE
· The origins of the society or period

· Daily life of men and women in the society or period

· Civics and citizenship in the society or period

· Rights and freedoms

· Beliefs and values of the people of the society or period

· Impact of significant people and/or events

· Contacts with other peoples

· The legacy of the ancient, medieval and early modern world
	· Identify the origins of the society or historical period

· Describe how both men and women lived in the society or period

· Describe the way in which the people of the society or period were governed

· Describe the rights and freedoms of different groups in the society or period

· Explain the beliefs and values of the society

· Explain the impact made by significant people and/or events on the society or period
· Outline the contacts that the society had with other peoples

· Assess the legacy of the society or period for our world cultural heritage
	· Teacher introduces the topic by reading and discussing the Key words and terms on p. 58.  The discussion should be open ended allowing the students to explore what they know of Ancient Greece.  The teacher guides the discussion to emphasise that the focus of the study will be the city states of Sparta and Athens although background knowledge of the Minoan and Mycenaean societies will also required.
· Students examine the map on p. 60, Source 3.1 and discuss strengths, weakness and possible threats to a civilization such as this.  Locate the Greek islands and mainlands on an overall map of the Mediterranean.  BLM B provides such a map.  If the class has studied Ancient Egypt, use the same map so that students continue to build up an idea of the development of the societies around the Mediterranean.

· Discuss questions 1, 2 and 3 attached to Source 3.1

· Class reads the story of the Minotaur and discusses the role of myths and legends in creating a ‘history’ of the past of the society.  As this is an ongoing theme throughout the Stage 4 Syllabus it is important that the students understand their role.  
· The Teacher asks the students to try to work out the purpose of such a legend.  Some discussion starters might be

· Science fiction and horror films and TV shows almost always have ‘something’ ‘out there’.  The Minotaur was the Greeks’ ‘something out there’.  What is the reason to have such a monster?

· What emotion does a monster which devours children evoke in people?

· How important is it to have heroes?

· Why do people need to have a pre-history to their current lives?

· This last discussion starter should then be used to lead into the discovery of Minoan civilisation, Homer and the Trojan War and the Mycenaean civilisation on pp. 62 to 66 for background information on the early history of the Greek states..  If time permits, the class could read more about Odysseus and complete Task 2 in Activity 2, p. 64.  For the teacher there are detailed notes on the Minoan and Mycenaean societies in the Teachers’ Notes on this topic on the CD.  If the Group Task provided on the CD was used in Topic 1, one or more of the students will have researched Heinrich Schliemann.  As the student/s to remind the class of who he was, what he did and, in more detail than is in the textbook, what he found.  This emphasises the connections which should be made between the various parts of this syllabus and helps the students to understand continuity and change and that historical events do not occur in isolation.
· The teacher then makes the connection between Minoan and Mycenaean societies as the origins of the Spartan and Athenian societies which are the focus of this study.

· Students read about growing up in Sparta and make notes under the headings provided on pp. 66 to 69.
· Students complete the Using historical evidence associated with Source 3.2 on p. 68.  After all students have finished the task is marked in class with the teacher gives positive feedback to the students for their efforts.  

· The teacher should take the opportunity to discuss briefly the idea of usefulness of sources.
· The students then read about Life in ancient Greece from pp. 86 to 89 and the teacher provides additional information on growing up in Athens from the CD which can be accessed through the section on the Archaic Period.

· BLM 2.14 can then be used to begin to develop the skill of ‘compare and contrast’ to show the differences between life in Spartan society and life in Athenian society.

· Students revise the words relating to civics, citizenship and democracy from the Key words list including: archon, Boule, deme, democracy, Ecclesia, helots, metics, ostracism, Pnyx, polis, strategoi.
· Read and discuss The Government of Athens, pp. 70 to 72 and develop class notes.

· Teacher adds information obtained from the CD where appropriate.

· BLM 2.18 sets out the main features of Athenian democracy and asks the students to asses whether Australian democracy shares all or some of the features.  From this exercise the students develop a better understanding of the legacy of Ancient Greece to their own lives.

· Teacher then leads the discussion from democracy to religious beliefs. Students read pp 83 to 85 for background information on Greek Religion and make brief notes.  Students then complete BLM 2.11 on the Greek gods’ genealogy.
Special Note:  The Group Oral Presentation task associated with this unit asks the students to perform a play in the Ancient Greek style based on Gods and Heroes and Fables.  It can be used as an in-class exercise or as a research task.
· Students read about Pericles from pp. 80-81 and, through class discussion, judge his significance and the impact he may or may not have had on Athenian society.

· Students read about The Persian Wars and discuss.  During the discussion the teacher models best practice note making on the board.  After the discussion the students take down the notes.  Students then complete BLM 2.17 and discuss their findings in class.  All students must be encouraged to have their say and contribute to the discussion as each student will have a different viewpoint on what is important or less important.
· The teacher uses the discussion to introduce the concept of perspective in History.

· The class reads about the Peloponnesian Was and the arrival of Alexander the Great from Persia.

· The teacher reinforces that war appears to have been the main point of contact between the Greeks and other societies and encourages a class discussion about why it had to be war between the groups and not peaceful co-existence and if there were other possibilities such as trade and knowledge.  This allows for the introduction of the concepts of population pressure and access to resources which are important themes in the Stage 4 Syllabus.  It also allows for the introduction of other themes which are relevant to the students’ study of Rome such as empires, kings, colonies and trade if the students are going on to study Rome.
· BLM 2.21 should then be used to demonstrate to the students that Greek contact with the outside world was more than just warfare and that, by the time of the decline of Athens there were significant Greek colonies right around the Mediterranean.

· The teacher reminds the students of the legacy of democracy which the Greeks left for the world as discussed earlier in the unit.

· Students then brainstorm other legacies such as 

· Architecture

· The Olympics

· Sculpture

· Knowledge and learning

· The theatre

· Today’s English  language
· BLM 2.12 reveals the legacy the Greeks left for our language not only in democracy but in other areas as well and allows the students to understand the impact of that legacy

· BLM 2.20 uses the Greek alphabet to write an invitation to the first Olympic Games and should be used to provide evidence of learning and understanding

· The teacher uses the student’s understanding of the legacy of Ancient Greece to summarise the whole topic.


	BLM B provides evidence of the students’ skills in mapwork.

Throughout this discussion the teacher monitors the involvement of all students, their contribution to the discussion and their understanding of the issues being discussed as evidence of their learning.

BLM 2.13 is a fun exercise for students to find their way through a complicated maze to find the Minotaur.  The extension task on the BLM helps them to understand the importance of the bull in Minoan society.

The teacher uses this time to move around the class and discuss the approach each student is using for  note making from texts. 

BLM 2.19 is a fun activity associated with Greek life.
This pair/share exercise assists students to develop their group skills.

Teacher collects BLM 2.11 and marks and returns.  This task assesses the students’ comprehension, understanding and use of information and logics.

The Oral Presentation associated with this unit is about Greek religion and is an assessment for learning research and oral skills

Completion of BLM 2.17 and the class discussion which follows allows the students to develop their confidence in speaking before their peers.  It is an assessment for learning.

BLM 2.16 is an empathy task associated with the Battle of Marathon and can be used to assess the students’ understanding of the period.

The Research task associated with this unit examines the legacy left by the Ancient Greek Scholars and is an assessment for learning.

The ICT task requires students to research the first Olympic Games and is an assessment for learning.

The Virtual Site Study examines the Acropolis and is an assessment for learning.

	LINKS TO ASSESSMENT TASKS BASED ON THIS TOPIC

	RESEARCH
Greek Scholars

	RESEARCHED ORAL PRESENTATION
The Greek Gods

	GROUP PRESENTATION
One legacy – Greek plays

	ICT TASK
Create a program for the first Olympic Games

	VIRTUAL SITE STUDY
The Acropolis – a sculptural legacy


	

	OPTION
GROUP A – ROME
· The origins of the society or period

· Daily life of men and women in the society or period

· Civics and citizenship in the society or period

· Rights and freedoms

· Beliefs and values of the people of the society or period

· Impact of significant people and/or events

· Contacts with other peoples

· The legacy of the ancient, medieval and early modern world
	· Identify the origins of the society or historical period

· Describe how both men and women lived in the society or period

· Describe the way in which the people of the society or period were governed

· Describe the rights and freedoms of different groups in the society or period

· Explain the beliefs and values of the society

· Explain the impact made by significant people and/or events on the society or period

· Outline the contacts that the society had with other peoples

· Assess the legacy of the society or period for our world cultural heritage
	· Teacher begins with a study of the Key words and terms.  Students discuss meanings and clarify any words of which they are unsure.
· Students create their own personal glossary of the words based on difficult spelling or on newness of words.

· Teacher introduces the topic of Rome and explains the divisions into time periods.

· Teacher revises the concept of the division of time periods and discussion follows on the differences between kings, republic and empire.

· Students complete the exercises 1 to 4 associated with Source 4.1 as part of a class discussion and 5, 6 and 7 in writing in their books.

· Class examines the time line and notes specific periods of change.

· The class reads pp. 103 and 104 and develops an understanding of the difference between the myth of Romulus and Remus and the historical reality of the period of the kings through a comparison of the oral history of the period (the myths) versus the facts and evidence (the kings).  
· Students complete BLM 2.22 on the Foundation of Rome to consolidate their understanding of the myths associated with it.

· The teacher makes reference to the role of the Etruscans in the founding of Rome as a beginning contact with other people.

· In pairs, students develop short notes from each of the headings on pp. 123 to 132.  The teacher may decide to combine some shorter sections.  On the board the students write their notes for the other students.  By the end of the students’ notes, all students should have a full set of notes.
· When all notes are completed, teacher-led discussion will provide an opportunity to compare and contrast other societies studied if there is time to do so.

· The source based work associated with Source 4.8 is completed and answers discussed and the teacher leads a discussion of perspective.

· Students complete BLM 2.27 Roman Women and submit for marking.

Republican society and government – the CD provides detailed information through the Teacher Notes on Rome
· Students read pp. 105 to 109 and discuss all the various structures in place which made up the Roman Republic and her citizens.   It is important that the teacher emphasises in this discussion that this structure fits into the Republican period only, not the royal nor the Imperial period.

· In pairs, the students roughly draft a society structure which takes in the following:
· The class system, p. 105

· The magistrates of Rome, p. 106 and 107

· The Senate and the people of Rome, p. 108

· Students complete ‘That’s definitely it’ as a quick revision exercise. Mark in class.
· Students complete Questions 1 and 2 with Source 4.2 p. 107. Mark in class.
Imperial society and government – the CD with the BLM provides detailed information through the Teacher Notes on Rome
· The teacher then leads a discussion about the difference which would occur in the class structure under the imperial system particularly as the emperors and other members of the family became ‘gods’.

· Students then read about the change from Republic to Empire, pp. 117 to 122 and discuss the affect of these changes on civics and citizenship in the period.

· Students complete BLM 2.23 to have a timeline of the Republic to Empire period in front of them.

· Class discussion of the possible changes to the structure of society and its government follows.

· Students re-examine their structure of society prepared under the Republican period and see where the major changes have taken place.
· Teacher-lead discussion on the implications for ordinary people.  

· Class completes a SWOT analysis on the change/s.  Teacher poses the question ‘Could Rome have developed the way it did, both in the city of Rome and as the empire, under the Republic?  Why?  Why not?  The teacher incorporates reference to contact with other peoples as the empire expands.
· As the class has discovered that some of the emperors were made ‘gods’ the students are beginning to understand the beliefs and values of the Imperial society. 
· The teacher explains the general religious beliefs in a polytheistic system reminding students of the origins of Rome and its inheritance from the Greek pantheon of Gods.

· If time permits the students complete a school-developed short case study or short student-based in-class research task on one of the following to explain the impact made by them and the role they played in contacts with other societies.  If time is short the teacher explains the impact and significance of the following:
· Spartacus and the slave revolt

· Cleopatra 

· Julius Caesar

· Augustus

· Claudius

· Nero

· Hannibal

· The role of the Roman Army

· The Punic Wars

· The Civil Wars

· The eruption of Mt. Vesuvius 

· This section of the course should be referred to throughout the topic from the establishment of Rome by the Etruscans to the Punic Wars and the expansion of the empire.
· The teacher reminds the students of the importance of the Pax Romana and the Imperial political and legal structures for Europe and its ‘modernisation’ and development under Rome’s leadership.  

· Read pp. 138 to 139 and discuss the physical legacies of the Roman Empire. Many students will know about such buildings as the Colosseum and the Theatre at Lepcis from recent films.
· Students complete BLM 2.29 to realise the full extent of the legacy of Rome.

· BLM 2.24 helps students to understand the influence of Latin on Australian English today.

· The teacher then extends the concept of the affect on Europe by explaining the connection between Rome, the French Revolution and Napoleonic Law, and Australia and the western world’s legal systems.

· The teacher completes the study of Ancient Rome by using the students’ understanding of the importance of its legacy to the modern world to sum up the topic.


	Teachers may assess the students learning during this exercise and, at the same time, assist students to best model note making.

Teacher marks work and returns for assessment for learning.

The teacher moves around the class supervising this activity and assessing each student’s progress

The Research Task associated with this topic provides an opportunity to research the emperors of the Pax Romana to understand their role in the development of the Empire.

The Oral Presentation task associated with this unit requires the students to research and present information on Roman structures still standing today.



	LINKS TO ASSESSMENT TASKS BASED ON THIS TOPIC

	RESEARCH

The emperors of the Pax Romana
	RESEARCHED ORAL PRESENTATION
Roman structures which still exist today

	GROUP PRESENTATION
The Roman Army

	ICT TASK
The Legacy of Rome

	VIRTUAL SITE STUDY
Pompeii


	

	OPTION – GROUP A – THE NEAR EAST - Detailed notes may be accessed through the CD Rom and various styles of BLMs may be altered to be used with this unit.

	

	OPTION – GROUP A – ANCIENT BRITAIN - Detailed notes may be accessed through the CD Rom and various styles of BLMs may be altered to be used with this unit.

	

	OPTION – GROUP A – CELTIC EUROPE - Detailed notes may be accessed through the CD Rom and various styles of BLMs may be altered to be used with this unit.

	

	OPTION – GROUP A – THE INDUS VALLEY CIVILISATION - Detailed notes may be accessed through the CD Rom and various styles of BLMs may be altered to be used with this unit.

	

	OPTION – GROUP A – MAYAN AND OLMEC - Detailed notes may be accessed through the CD Rom and various styles of BLMs may be altered to be used with this unit.

	

	OPTION – GROUP A – PERSIA - Detailed notes may be accessed through the CD Rom and various styles of BLMs may be altered to be used with this unit.

	

	At least ONE society from Group B:  Medieval and Early Modern Societies – Vikings, Medieval Europe, the Islamic World, an Asian country, the Pacific, the Americas, Africa, Revolutionary Europe in the 18th and 19th centuries.

	

	OPTION – GROUP B –VIKINGS

Detailed notes on the following areas may be accessed through the CD Rom:

· The origins of the society

· The daily life of men and women in the society

· Civics, citizenship, rights and freedoms of the society

· Beliefs and values of the people of the society

· Impact of significant people

· Contact with other peoples

· Legacy of the Vikings


	BLACK LINE MASTERS
BLM 2.34 utilises aspects of Viking life

BLM 2.34 sets the students off on an adventure of discovery

BLM 2.36 reveals our Viking language heritage

· BLM 2.37 gives the students an exercise in writing in runes.


	OPTION
GROUP B – MEDIEVAL EUROPE
· The origins of the society or period

· Daily life of men and women in the society or period

· Civics and citizenship in the society or period

· Rights and freedoms
· Beliefs and values of the people of the society or period

· Impact of significant people and/or events

· Contacts with other peoples

· The legacy of the ancient, medieval and early modern world
	· Identify the origins of the society or historical period

· Describe how both men and women lived in the society or period

· Describe the way in which the people of the society or period were governed

· Describe the rights and freedoms of different groups in the society or period

· Explain the beliefs and values of the society

· Explain the impact made by significant people and/or events on the society or period

· Outline the contacts that the society had with other peoples

· Assess the legacy of the society or period for our world cultural heritage
	· Teacher begins the topic with an overview using the Key words and terms.
· Class discussion of the words.  

· Students generate their own special list of words previously unknown.

· Students examine and discuss the timeline on p. 173.
· Teacher draws out the concept of change over time.

· Class reading about the Dark Ages and discussion over meaning and use of those words.  Teacher reminds students that it is only the Dark Ages in some parts of the world.  Other parts are making progress such as China and the Islamic World.  Links the concept to the end of the Roman Empire and the disruption caused by the invasions from the east.
· Students read about what is meant by the term ‘feudal’ and discuss the structures of life.

· Students break up into pairs and take one of the following sections.  The teacher allocates the topics aware of the ability of each group of students.  Some sections are small and some are longer.
· Life in the Medieval village, pp. 178-180
· Growing up in the Middle Ages, pp. 180-182
· Crime and punishment. pp. 182-183

· Knights and the age of chivalry, pp. 183-184

· The growth of towns and life in the towns, pp. 185-186

· The guilds, p. 186

· The Black Death, p. 187

· The power of the Church, p. 189-190

· The structure of the Church, pp. 190-191

· The monasteries, pp. 191-194

· The students read through their section, make detailed draft notes, then transfer the finished copy of the notes onto cardboard.  The students illustrate the cardboard sheets with appropriate and relevant images and the sheets are displayed in the classroom.

· Every student then moves around the classroom taking notes from each other’s work.

· When all students have retrieved notes from all cardboard sheets the teacher quizzes them on how useful, reliable, readable and user friendly each sheet was and how they felt the sheet that they had prepared could have been improved.  Following this discussion the teacher provides time for the students to work on their sheets again to implement the recommendations made by their peers.  

· All the finished sheets are displayed in the classroom for the remainder of the unit.

· At the end of this exercise, and as a class test, ALL students complete the Check your historical knowledge on p. 194 and submit the work for marking.
· BLM 2.38 tests the students’ knowledge of the role of various inhabitants of the Medieval village and allows the teacher to assess their learning.

· BLM 2.39 allows students with an artistic or inventive interest to develop a non-literate way of communicating and gives validity to that range of skills.

· The students read the Feudal system, p. 175-176 and examine the diagram on p. 176 and discuss.

· Students then re-read The structure of the Church, discuss the Church as part of the Feudal system.

· The teacher must be aware that there is a conflict between the structures of the two diagrams and resolve that conflict before proceeding.

· Turning a new page on its side into ‘landscape’ the students construct two pyramids side by side – one for society, transferring the information from the picture on p. 176, and one for the Church from page 190.

· Using coloured highlighters the students visually connect the two pyramids by highlighting each level the same, eg. the king and the pope are one colour;  the lords and barons, the cardinals, the lesser nobles, the abbots and abbesses and archbishops are another colour; the knights and bishops are another colour; and in the final colour there are the servants, labourers, serfs, nuns, monks, priests and friars making up the largest part of the population.
· Below the pyramids the students write a paragraph describing how the Feudal system worked including people’s rights and duties, freedoms, beliefs and values.

· Students complete the short case study on either King John and Magna Carta, p. 177-178 or Joan of Arc, pp. 188-189.

· The students are reminded of the period of the Crusades and how extensive contact with other peoples was during the Medieval period.

· The teacher introduces the topic of Heraldry using the notes on the CD for background knowledge. The teacher reminds the students of the importance of visual clues as few people were literate.  This had been discussed during the class work on Medieval society, town guilds and BLM 2.39.
· The class discusses the role of knights, castles and heraldry in Medieval society and develops general notes on the topic.
· The teacher then leads a discussion about the legacy of heraldry, knights and castles for today’s modern world.  Discussion starters may be:

· the school’s motto and badges which reflect knights and heraldry;

· the state flag and crest,

· the people in the shops who sell family named crests and how it is illegal because every proper crest is owned by one person or one family or one company

· knighthoods such as Sir Paul McCartney and the students can brainstorm others

· castles such as Windsor Castle and the castles of the Rhine and Loire regions of Europe

· Other areas of impact include

· The development of the printing press

· The development of the Gothic style of architecture

· The introduction of the earliest guns
	During this task the teacher moves around the classroom encouraging and directing students as necessary.

The students receive peer assessment of their work for their learning.

The teacher marks and returns the work and records the marks for assessment of the students’ learning

The Research task with this unit is about writing a letter home from the Crusades expressing what the fighting was like during that time.
The teacher collects and marks the pyramid sheet including the description of the Feudal system returning for feedback for learning.

The Oral presentation with this unit examines significant people of the Medieval period.

The ICT task requires the production of a front page of a newspaper detailing the capture of Jerusalem during the Crusades.

The Group presentation refers to the impact of the printing press on society.

The Virtual Site Study involves examination of St Denis in Paris, the burial place of many generations of French kings and queens.



	LINKS TO ASSESSMENT TASKS BASED ON THIS TOPIC


	RESEARCH
A letter from the Crusades

	RESEARCHED ORAL PRESENTATION
A biography of a significant person from the Medieval period

	GROUP PRESENTATION
The impact of the development of the printing press by Johannes Gutenberg

	ICT TASK
A newspaper announcing the capture of Jerusalem

	VIRTUAL SITE STUDY
St Denis, Paris


	

	OPTION

GROUP B – THE ISLAMIC WORLD – DO NOT DO THIS TOPIC IF IT CULTURALLY UNACCEPTABLE TO YOUR STUDENTS
· The origins of the society or period

· Beliefs and values of the people of the society or period

· Contacts with other peoples

· Impact of significant people and/or events

· Daily life of men and women in the society or period

· Civics and citizenship in the society or period

· Rights and freedoms

· The legacy of the ancient, medieval and early modern world
	· Identify the origins of the society or historical period

· Explain the beliefs and values of the society

· Outline the contacts that the society had with other people

· Explain the impact made by significant people and/or events on the society or period

· Describe how both men and women lived in the society or period

· Describe the way in which the people of the society or period were governed

· Describe the rights and freedoms of different groups in the society or period

· Assess the legacy of the society or period for our world cultural heritage
	· The Teacher introduces the topic by examining the Key words and terms and the Map in Source 5.1, p. 143.

· BLM 2.44 provides a pre-test for this topic to find out how much students think they know and how much they actually know.  It should be kept to be completed as they go through the topic.
· Read and discuss the rise of Islam p. 143. Summarise.

· Examine the timeline, p. 144.  Discuss

· Read and discuss the establishment of the Islam pp. 145 to 147.  Teachers should be aware of the cultural expectations of their students when studying this topic, should be sympathetic to all points of view and tolerant of specific student’s needs with regard to the use of specific words.

· Summarise.

· Students complete Activity 1, p. 147 and it is marked in class.

· Students read about the Teachngs of Islam, p. 148 and 149 and construct a diagram in their books showing how the Five Pillars of Islam support society. 

· Class discussion on the main aspects of the Muslim faith.  In some classes there will be wide ranging questions and challenges to what is written down.  In others there will be acknowledgement and acceptance.  The teacher should be aware of the differences, well-read and prepared to answer questions.  The CD provides excellent background knowledge on this aspect.

· Teacher reinforces the monotheistic basis, its writings and the tenets of the faith.  

 Case Study – the Crusader Wars

· Students work through this case study, pp. 151 to 161, 

· Make brief summary notes

· Complete the Using historical evidence, pp. 154 and 155 which is marked in class

· Complete the Using historical evidence on source 5.4, p. 158 which is marked in class

· Complete the Using historical evidence on Source 5.5, p. 160 which is marked in class

· Complete the Check your historical knowledge, p. 161.

· On completion of the Case Study the class discusses the impact of the Crusades.  Discussion starters may include the following.  Teacher notes for this section are on the CD and should be read beforehand.  The notes may be copied as a class set for the students to use if the teacher wishes.

· What new items were introduced into Europe as a result of the Crusades?

· What new ideas were introduced into Europe as a result of the Crusades?

· Which countries could now be linked in trade as a result of the Crusades?

· How did the experiences of the people who went to the Crusades affect their views of Muslims and Islam?

· How did the experiences of the people who went to the Crusades affect their experiences on their return to Europe?
· BLM 2.47 extends the students’ understanding of Muslim contacts with other people through a comparison of two very different Muslim explorers who lived in two very different parts of the world and only years apart in time – Ibn Battuta and Zheng He.

· Notes on the daily lives of men and women in Islam society in the Medieval period can be accessed from the CD through the Teacher Notes and may be printed off or the students can access the material through the use of a data projector.

· Notes on the way Islamic societies were governed can be accessed from the CD through the Teacher Notes and may be printed off or the students can access the material through the use of a data projector.

· Students read about the achievements of the Islamic civilisation and deduce from the reading what the legacies of the society are.  Students should be encouraged to think beyond the obvious, such as the development of the astrolabe and its impact even on Australia; or the introduction of the number zero and algebra and their contribution to the space race.

· Class brainstorms on the board the main contributions from the textbook, pp. 162 to 167.
· Teacher takes two or three of the main contributions and develops mind maps from the students’ input.

· Teacher models best practice extended paragraph writing using the mind maps.

· Students write an extended paragraph, using the mind maps as their framework.

· BLM 2.45 demonstrates that Australian English has inherited a language legacy from the Islamic world and many of the words are used every day by the students.

· BLM 2.46 can be used to discover the scientific legacy of the Islam World.

· The teacher concludes the study of this topic by linking the Islamic World’s legacy to modern Australia and the multicultural nature of Australia.  

· The class discusses the contribution Islamic society has made to our everyday lives from silk materials to music and, even, our very existence through medicine, food and trade.

· The students check that they have completed their BLM 2.44.


	The teacher takes the opportunity to move around the class, assisting students with their source-based work and assessing their work for learning
The Group Task associated with this unit assesses Islamic society.

The Research task associated with this unit examines the role of Islamic scholars

The Individual Oral tasks associated with this unit assesses the student’s understanding of Islamic architecture

The Virtual Tour takes students through the AlHambra in Spain to develop their understanding of Islamic society

	LINKS TO ASSESSMENT TASKS BASED ON THIS TOPIC

	RESEARCH
Scholars of the Islamic World

	RESEARCHED ORAL PRESENTATION
The Architectural Heritage of the Islamic World

	GROUP PRESENTATION
Aspects of Islamic society

	ICT TASK
A tourist in the Medieval Islamic world

	VIRTUAL SITE STUDY
The AlHambra in Spain

	

	OPTION

GROUP B – ANCIENT AND MEDIEVAL CHINA

· The origins of the society or period

· Beliefs and values of the people of the society or period

· Contacts with other peoples

· Impact of significant people and/or events

· Daily life of men and women in the society or period

· Civics and citizenship in the society or period

· Rights and freedoms

· The legacy of the ancient, medieval and early modern world
	· Identify the origins of the society or historical period

· Explain the beliefs and values of the society

· Outline the contacts that the society had with other people

· Explain the impact made by significant people and/or events on the society or period

· Describe how both men and women lived in the society or period

· Describe the way in which the people of the society or period were governed

· Describe the rights and freedoms of different groups in the society or period

· Assess the legacy of the society or period for our world cultural heritage
	· Teacher introduces the topic through the Key words and terms and the geography of China.
· Students read through and discuss the words and write out any they were unfamiliar with at the beginning.

· Discussion about the location of China and its geographic features which shaped the country.

· Class examines and discusses the time lime.  Teacher provides guidance for what is considered Ancient China and what is considered Medieval China.  Makes the point that Medieval China continued to 1911 and the end of the imperial period.

· Students read about the first emperor, pp. 212 to 215 and make brief notes.  

· Students complete the questions with Source 7.4, p. 214 and Source 7.5, p. 215.

· Answers discussed and marked in class.

· The class reads through pp. 219 to 222 and discuss with the teacher drawing out the main points.

· Students individually construct a three part venn diagram to compare and contrast the main features of Confucianism, Daoism and Buddhism.

· The venn diagrams are discussed and brainstormed on the board.  Students adjust their diagrams as they think necessary.

· Teacher then models a compare and contrast writing task on the board and discusses the proper approach with the students.

· Students write an extended response using their amended venn diagrams.

· BLM 2.33 allows the students to develop a better understanding of the two philosophies of Confucius and Lao Zi.

· Students read about The Silk Road, p. 234 and examine the map.
· Students read about Marco Polo, p. 235 and discuss the timing of this voyage (at the end of the Crusade period) and the likelihood of it being accurate.

· Students read about Zheng He and discuss the importance of such contact both for China and the rest of Asia.

· Teacher provides background information from the notes on the CD about other contacts particularly with the Xiongnu and the Mongols from the north.

· Students develop their own time line incorporating these contacts and outlining the main points.

· Case Study – Qin Shihuangdi.  Use the Research task associated with this unit as the case study or as an assessment task.

· BLM 2.30 is an exercise associated with the records of the Qin Emperor.

· BLM 2.31 is a record of the tomb of the emperor and requires the students to understand what they are reading and translate that into an image.

· Working in pairs, students create a labelled illustration of one aspect of Ancient and Medieval Chinese society from each of the sections from pp. 223 to 233 under the headings: the family, women and family life, foot-binding, the class structure, scholar gentry, the examination system, the peasants, artisans and merchants, the emperor, agriculture, food, clothes and houses.
· With the illustration of the emperor at the centre and the illustration of the class structure immediately below the emperor, the class creates a collage depicting society in ancient and medieval China.

· Individual students may wish to contribute smaller, specific images to complete the collage, at the discretion of the teacher. 

· As each pair adds their piece to the collage they speak about what they discovered.

· Display the collage in the classroom or the school library.
· The teacher uses the creation of the collage to discuss the way society was governed and the rights and freedoms of the different groups expanding on what is expressed by the students.
· BLM 2.48 is a source-based exercise on Chinese society and will reinforce aspects as discussed in the above exercise.

· The class reads about The Great Wall, p. 216, the terracotta warriors, p. 217, and the other major achievements from pp. 238 to 242.

· Teacher lead discussion on the impact of each of the developments, achievements or inventions.

· In the discussion the students verbally assess the importance of each for their own lives today and then rank each of them in order of importance from most important to least important.  Students must write down their list.

· Class discusses the lists and the students move about the room and stand with their peers who have chosen the same first choice in order of importance.  Some will choose porcelain, some will choose medicines, others will choose paper, etc.  The teacher ensures that each has made their mind up independently by checking the draft lists before this movement takes place.  

· BLM 2.49 is an alternative and individual way of assessing the importance of Chinese inventions on the Chinese and modern Australians.

· The teacher concludes the topic by leading a general class discussion on the impact of Chinese culture and society on modern Australia.
	Teacher moves around the room assisting the students in this activity.

The teacher marks and returns the extended response as evidence of learning.

BLM 2.51 is based on creating an interview with Marco Polo.  Students demonstrate empathy by completing this exercise.
The Research task is a case study on the legacy of the Qin.
The IT task requires production of a pamphlet explaining the changes introduced by the Qin.

The Site Study is based on the terracotta warrior site.

BLM 2.50 is a comprehension exercise in which students have to read a description of a house and then draw it.  This exercise allows the teacher to assess their reading, comprehension and ability to follow instructions.
The Group Oral presentation requires students to display an understanding of aspects of life in Ancient China
The Oral presentation covers the topic of the legacy of Ancient and Medieval China.
The teacher reinforces the importance of independence of thought and that there is no absolute right or wrong decision but only the student’s choice.


	LINKS TO ASSESSMENT TASKS BASED ON THIS TOPIC

	RESEARCH
The Legacy of the Qin Emperor

	RESEARCHED ORAL PRESENTATION
Chinese inventions

	GROUP PRESENTATION
Life in Ancient China

	ICT TASK
Changes introduced by the Qin emperor

	VIRTUAL SITE STUDY
The terracotta warriors

	
	

	OPTION – GROUP B –MEDIEVAL JAPAN
Detailed notes on the following areas may be accessed through the CD Rom:

· The origins of the society

· The daily life of men and women in the society

· Civics, citizenship, rights and freedoms of the society

· Beliefs and values of the people of the society

· Impact of significant people

· Contact with other peoples

· Legacy of the Japanese
	BLACK LINE MASTERS
BLM 2.52 requires the students to develop a Manga cartoon on the life of a Samurai warrior

BLM 2.53 focuses on the Bushido code.

BLM 2.54 requires the students to write Haiku using as their topic Japanese society.


	
	

	OPTION – GROUP B –THE VIKINGS
Detailed notes on the following areas may be accessed through the CD Rom:

· The origins of the society

· The daily life of men and women in the society

· Civics, citizenship, rights and freedoms of the society

· Beliefs and values of the people of the society

· Impact of significant people

· Contact with other peoples

· Legacy of the Vikings
	BLACK LINE MASTERS
BLM 2.34 develops understanding of Viking life.
BLM 2.35 is a thinking exercise about the affect of the Vikings on Europe.

BLM 2.36 emphasises the Viking language heritage.

BLM 2.37 gives the students an opportunity to write in runes.


	
	

	OPTION – GROUP B –THE PEOPLING OF THE PACIFIC - Detailed notes may be accessed through the CD Rom and various styles of BLMs may be altered to be used with this unit.

	
	

	OPTION – GROUP B – CENTRAL AMERICA - Detailed notes may be accessed through the CD Rom and various styles of BLMs may be altered to be used with this unit.

	
	

	OPTION – GROUP B – AFRICA - Detailed notes may be accessed through the CD Rom and various styles of BLMs may be altered to be used with this unit.

	
	

	OPTION – GROUP B –THE MONGOLS - Detailed notes may be accessed through the CD Rom and various styles of BLMs may be altered to be used with this unit.

	
	

	OPTION – GROUP B – REVOLUTIONARY EUROPE - Detailed notes   may be accessed through the CD Rom and various styles of BLMs may be altered to be used with this unit.

	LINKS TO ASSESSMENT TASKS BASED ON TOPIC 2 IN GENERAL – LEGACY OF THE ANCIENT AND MEDIEVAL WORLD



	RESEARCH
Legacy of the Ancient Societies

	RESEARCHED ORAL PRESENTATION
Create a cardboard museum

	GROUP PRESENTATION
Changing women’s rights

	ICT TASK
Pamphlet on the 7 Wonders

	VIRTUAL SITE STUDY
Petra

	


PROGRAM FOR STAGE 4 HISTORY
PART 2 – YEAR 8
BASED ON THE TEXTBOOK

EXPERIENCE WORLD HISTORY
BY K J MASON, 

PHILIP FIELDEN 
CATHIE BURGESS AND JULIE MYERS

AND USING THE TEACHER RESOURCE BOOK

EXPERIENCE WORLD HISTORY THROUGH TIME

BY JAN BRADY

	TOPIC 

TOPIC 3:  ABORIGINAL AND INDIGENOUS PEOPLES, COLONISATION AND CONTACT HISTORY        TIME ALLOWED – 40 HOURS


	Students must study Section A and at least one country or region from Section B.  The order in which this topic is completed is optional.  In this program it is recommended that an introductory unit on the Explorers is completed.  This is then followed by the choice/s from Section B and then Section A is completed as the last unit in the course.

	INQUIRY QUESTIONS

· What can we learn about Aboriginal and indigenous peoples?

·  What has been the nature and impact of colonisation on Aboriginal, indigenous and non-indigenous peoples?      


	OUTCOMES – particular focus on

4.2  describes significant features of Aboriginal and indigenous cultures, prior to colonisation

4.3  explains the ways indigenous and non-indigenous peoples of the world have responded to contact with each other

4.7  identifies different contexts, perspectives and interpretations of the past

4.9  uses historical terms and concepts in appropriate contexts

4.10 selects and uses appropriate oral, written and other forms including ICT, to communicate effectively about the past.
	WORKING HISTORICALLY – skills to be integrated into this topic

· Use historical terms and concepts in appropriate contexts

· Identify origin, purpose and context of historical sources

· Distinguish between fact and opinion

· Plan historical research to suit the purpose of an investigation

· Locate, select and organise information from a range of sources.

 

	INTRODUCTORY UNIT

THE EXPLORERS
	· Who were the main explorers who opened up the rest of the world to Europe?

· Where did the explorers go?

· How were the explorers able to break out of Europe?

· What impact did early exploration have on Europe?
	· Teacher introduces the topic by working through the Key words and terms.

· Students are reminded of the changes brought about as a result of the Crusades.
· Students read about the motives behind the explorers actions from pp. 246 and 247, summarise and then complete the exercises with Source 8.1 on p. 248.

· Class reads about the technological developments and discuss implications from pp. 249-250.

· Students examine the various voyages shown on p. 251 in the map using the text from pp. 250 to 253.

· BLM 3.1 is an all-class mapping exercise requiring research of explorers.

· BLM 3.2 is an empathy task which examines students’ understanding of the conditions current in Europe.

· BLM 3.3 investigates the changes brought about in material goods as a result of the explorers.

 
	

	LINKS TO ASSESSMENT TASKS BASED ON THIS TOPIC

	RESEARCH
A business proposal for a voyage of exploration

	RESEARCHED ORAL PRESENTATION
An explorer

	GROUP PRESENTATION
Experiences of the sailors

	ICT TASK
Bill of Sale

	VIRTUAL SITE STUDY
Lewis and Clark Expedition

	

	OPTION

Central America – Aztecs and Incas - AZTECS
· The nature of colonisation

· The features of a pre-colonial indigenous culture

· The nature of contact between the indigenous and non-indigenous peoples

· The responses of indigenous and non-indigenous peoples to colonisation

· The consequences of colonisation

OPTION

Central America – Aztecs and Incas - INCAS

· The features of a pre-colonial indigenous culture

· The nature of contact between the indigenous and non-indigenous peoples

· The responses of indigenous and non-indigenous peoples to colonisation

· The consequences of colonisation


	· Define the concept of colonisation

· Explain how and why colonisation occurred

· Describe the main features of the indigenous culture prior to colonisation

· Describe the key aspects of contact between the indigenous and non-indigenous peoples
· Explain how indigenous and non-indigenous peoples responded to colonisation 

· Explain the results of colonisation for indigenous and non-indigenous peoples

· Describe the main features of the indigenous culture prior to colonisation

· Describe the key aspects of contact between the indigenous and non-indigenous peoples

· Explain how indigenous and non-indigenous peoples responded to colonisation 

· Explain the results of colonisation for indigenous and non-indigenous peoples


	· The teacher begins the study with an examination of the Key words and terms from p. 255.
· The teacher introduces the term ‘colonisation’ and brainstorms it with the students.  

· Students, with the teacher’s guidance, develop an appropriate definition of the concept.

· The teacher reminds the students of the explorers who opened the way to Central America, what they were trying to achieve, what they were looking for and what they found.

· Students read about the Aztecs of Central America from pp. 255 to 267 and make brief summary notes under the textbook headings.

· Students complete the Check Your Historical Knowledge on p. 259 in their workbooks and mark the answers in class.

· Students complete Activity 1, Aztec society, p. 260 in their workbooks.  Discuss and mark answers.
· Students complete Check your historical knowledge, p. 263.  Discuss and mark answers.

· Students complete Check your historical knowledge, p. 267.  Discuss and mark answers.

· The teacher uses BLM 3.5 to give students more insight into Aztec beliefs.

· The students complete BLM 3.6 on Aztec counting for a fun exercise.

· Students individually read through Cortes and the Aztecs, pp. 268 to 273, including the sources.

· Using the information they write a report, in their own words, about what happened during this contact between Cortes and the Aztecs.  The task is collected, marked and returned.

· The teacher provides feedback on the return of the tasks to emphasise the response of indigenous and non-indigenous peoples to colonisation.  More information is available from the CD. 

· Teacher lead discussion of the last words of the text on p. 272 “the city of Tenochtitlan was destroyed, and the Aztec people fled in their canoes to start a new life somewhere on the shores of Lake Texcoco and extrapolate from this an explanation of the results of colonisation for the indigenous and non-indigenous peoples of the area.

· Teacher writes appropriate notes on the board from the discussion and the students take down the notes.

· Students complete individual reading of the Inca civilisation from pp. 273 to 283 and make brief notes as homework.

· Students complete Check your historical knowledge, p. 276 and p. 279 for homework.

· Homework marked in class and discussed.

· BLM 3.8 is completed for students to develop an understanding of the structure of Incan leadership.

· Students complete BLM 3.9 to develop an understanding of Incan religious beliefs.

· The class completes BLM 3.11 to understand the function of the quipu.

· Students read in class together, pp. 283 to 288 to acquire understanding about the nature of contact between the indigenous and non-indigenous peoples.  

· As they read through this section the teacher models the development of a timeline on the board of what happened with the arrival of Pizarro. 

· On completion of the reading the students transfer the timeline into their workbooks but use only the left-hand half of their page with date and event.  In a third column (larger than the other two) the students put the heading Contact / Response / Impact.  As they write in each event they assess whether it was Contact, Response or Impact and complete the third column using a colour coding for each as shown above.  This allows the students to see, at a glance, the contact moment, the response of the indigenous and non-indigenous peoples and the impact on the indigenous peoples.
· The students, using the same colour coding, create a mind map planning an extended response to the question:  Describe the key moments of contact between the Incas and the Spaniards and explain the reaction of each side to those key moments.

· Using the colour coded time line and the mind map, the students write an extended response in class.

· Students read pp. 289 and 290.

· Teacher lead class discussion on the results of colonisation.

· Students write brief notes.

· The teacher concludes the topic by linking the immediate impact with the long-term effects.
	The teacher moves around the students assessing their learning.

BLM 3.7 set as homework and marked on return provides evidence of learning, empathy and understanding.

This task provides evidence of learning in the areas of understanding, empathy and literacy. 

The teacher is able to assess the students’ learning through their answers to these questions during the marking period.

Teacher provides feedback for learning.

The teacher marks and returns the task for evidence of learning and assessment for learning.


	LINKS TO ASSESSMENT TASKS BASED ON THIS TOPIC

	RESEARCH
Codecis of Central America

	RESEARCHED ORAL PRESENTATION
So you want to be an Aztec leader like Montezuma?

	GROUP PRESENTATION
Aztec response to the arrival of the Spaniards

	ICT TASK
Create a virtual tour of a Central American site

	VIRTUAL SITE STUDY
Visit the Museum of Latin America

	

	SECTION B: 
OPTION

North America
· The nature of colonisation

· The features of a pre-colonial indigenous culture

· The nature of contact between the indigenous and non-indigenous peoples


	· Define the concept of colonisation

· Explain how and why colonisation occurred

· Describe the main features of the indigenous culture prior to colonisation

· Describe the key aspects of contact between the indigenous and non-indigenous peoples


	· The teacher begins the study with an examination of the Key words and terms from p. 293.

· The teacher introduces the term ‘colonisation’ and brainstorms it with the students.  

· Students, with the teacher’s guidance, develop an appropriate definition of the concept.

· Students individually read through the background history of the settlement of North America, pp. 293 and 294, and discuss, as a class and in general terms, any issues arising from their reading.

· Students read pp. 295 to 298 to gain a general overview of the common points relating to all North American tribes and make brief notes under the headings provided.  

· Teacher answers any questions which arise from this exercise.

· The students then draw up a table as shown below and complete it from the information on pp. 299 to 326 as it is read and discussed in class.    Special note:  this allows the students to map difficult and complex material to make more sense of it to compare and contrast it.  Advice on mapping information is contained on the CD under the Teacher Resources. 
	The teacher moves around the class during this exercise observing the student’s work, providing guidance for learning and assessment of their learning through verbal communication.

The Research task assesses the students’ understanding of the impact of European items on the indigenous peoples.
BLM 3.14 can be used to emphasise the importance of the buffalo.

BLM 3.15 provides an opportunity to investigate the Iroquois Confederacy.

	
	
	GEOGRAPHY
	WAY OF LIFE
	CONTACT/COLONISATION
	

	
	
	EASTERN WOODLANDS
	

	
	
	
	
	
	

	
	
	GREAT PLAINS
	

	
	
	
	
	
	

	
	
	DRY SOUTH WEST
	

	
	
	
	
	
	

	
	
	FROZEN ARCTIC
	

	
	
	
	
	
	

	· The responses of indigenous and non-indigenous peoples to colonisation

· The consequences of colonisation
· The experiences of colonisation
	· Explain how indigenous and non-indigenous peoples responded to colonisation 

· Explain the results of colonisation for indigenous and non-indigenous peoples


	· From the completed table the students are able to discern the various natures of contact and colonisation between the different groups.  They then re-read about the responses of indigenous and non-indigenous peoples to contact and colonisation and brainstorm on the board an explanation of those responses again creating a compare and contract situation depending on the indigenous peoples and the colonising forces.
· BLM 3.18 encourages the students to develop an wider understanding of the benefits as well as the disadvantages of contact.

· From the above discussion students will be able to explain the different results of colonisation for the different indigenous and non-indigenous peoples.
· BLM 3.19 develops understanding of the different affects of colonisation.

· Students read and discuss the contemporary issues about colonisation and discuss them in relation to the consequences and experiences of colonisation.

· Teacher concludes the topic by returning to the original definition developed by the class.
	The Oral presentation is an exercise in rhetoric.
The Group presentation encourages the students to investigate responses to colonisation.

The Virtual Tour allows students to investigate the impact of colonisation.

The ICT task develops understanding of what is left of the indigenous culture.



	LINKS TO ASSESSMENT TASKS BASED ON THIS TOPIC

	RESEARCH
The impact of introduced items from Europe on the American Indians

	RESEARCHED ORAL PRESENTATION
Which side would you join in the colonial wars?  Britain or France?
	GROUP PRESENTATION
You want to join the Iroquois Confederacy.

	ICT TASK
Research what is left of American Indian culture today.

	VIRTUAL SITE STUDY
The Trail of Tears.

	

	SECTION B:

OPTION: The Pacific

Another option to use in this section is The Pacific.  Detailed notes on this option may be accessed from the CD and teaching approaches and BLM adapted to be used with this option.  Two assessment tasks have been provided. The Research task is about the New Zealand Treaty of Waitangi, its role and impact and the ICT task is associated with the Kon Tiki Expedition by Thor Heyerdahl.



	


	STUDENTS LEARN ABOUT
	STUDENTS LEARN TO
	TEACHING AND LEARNING STRATEGIES
	ASSESSMENT STRATEGIES

	SECTION A: 
Australia 1788-1900: the nature and impact of colonisation and contact.

· Pre-contact Aboriginal culture

· Aboriginal and non-Aboriginal perspectives of the relationship to land and country

· British contact with Aboriginal peoples to 1820

· Differing experiences of contact between Aboriginal and non-Aboriginal peoples from 1820 to 1900.  These could include:

· Impact of disease

· Land disputes

· Dispossession

· Massacres and frontier wars

· Aboriginal responses to dispossession

· Increasing government control of the lives of Aboriginal peoples

· The consequences of colonisation
· The experiences of colonisation
	· Recall the main features of Aboriginal culture prior to British colonisation
· Compare the Aboriginal and non-Aboriginal relationship to land and country

· Recall the nature of early British contact with Aboriginal peoples to 1820

· Describe some of the differing aspects of contact between Aboriginal and non-Aboriginal peoples from 1820 to 1900
· Explain how Aboriginal peoples outside the Sydney regions responded to the invasion of their lands

· Outline the developments in governments’ policies towards Aboriginal peoples

· Explain the results of colonisation for Aboriginal and non-Aboriginal peoples to 1900

· Compare the Aboriginal experiences of colonisation with those of the indigenous culture studied in Group B
	· Teacher introduces the topic by discussing the Key words and terms from p. 329 and the time line from p. 330.  

· Students contribute to the discussion by recalling the main features of Aboriginal culture prior to British colonisation from their study of indigenous cultures as part of the continuum of K-6 HSIE Early Stage 1-3 Syllabus strands.

· Class reads and discusses pp. 331 to 337 to fill in any gaps in their knowledge.

· Students complete BLM 3.22 to consolidate their understanding of pre-contact culture.

· Teacher places emphasis on the Aboriginal perspective of their relationship with the land and, through class discussion, contrasts that with today’s modern view of the land, land use and land ownership.

· Students complete the Using historical evidence, Source 11.2, p. 334 and discuss and mark answers in class.

· Students complete task 1 only of Contrasting cultures, Activity 2, p. 337.

· Students complete BLM  3.24 about the Dreaming and the Aboriginal relationship to the land and the country.

· Teacher lead discussion about the use of the word ‘invasion’ which allows the students to express their feelings about the word and to begin to understand the importance of perspective in the writing of history.
·  Students read pp. 337 to 340 and develop a view of the British perspective of the ‘discovery’ of Australia and its indigenous peoples.  
· Students make brief notes from a brainstorming exercise on the board.

· Students then read pp. 340 and 341, including Imagine this, Activity 3, p. 341, to begin to develop a view of the perspective of the indigenous peoples about the arrival of the non-indigenous peoples.

· Students complete BLM 3.23, an empathy task on early contact.

· Students read pp. 341 to 343 and class discussion follows about early contact and why and how relationships changed.  
· Class develops brief notes to create a time line of the changes.

· Students complete Using historical evidence from Source 11.5, p. 343 and discuss their answers.

· Students break into groups and each group investigates one of the suggested issues from the syllabus: impact of disease; land disputes; dispossession; massacres and frontier wars (this topic may be broken up into a series of specific individual responses, massacres and frontiers to make the groups smaller), and Aboriginal responses to dispossession; beginning with the textbook, pp. 352, 356 to 360, and then using the school library resources and the internet for further research.

· Each group reports back to the class and presents an electronic version of an A4 sheet summarising their topic.  The teacher collects all electronic versions of the A4 sheets, saves them into one folder and burns a CD of the material for a class resource.  If it is appropriate the material can be burnt onto individual CDs for the students to use for revision.  Meanwhile the other students make notes from each of the presentations. 

· Students read about the Reserves and Missions, pp. 352 to 355 and discuss the different perspectives on why the governments reacted this way, what may have been their intentions and how the indigenous population responded.
· Teacher-lead discussion on the aspects of contact, the responses and government policies to develop an understanding of the results of colonisation for Aboriginal and non-Aboriginal peoples.

· Students complete BLM 3.26 to consolidate their understanding.

· Teacher-lead discussion comparing and contrasting the experiences of the Australian Aboriginal experience of colonisation with that of the other indigenous peoples studied in this topic.  The teacher can obtain information about the different experience of the Maori people of Aotearoa (New Zealand) to provide a more direct, local and, possibly, appropriate contrast of that experience. 

· BLM 3.25 or BLM 3.27 is completed as an end-of-topic class test.


	The Virtual Site Study takes the students through the relevant sections of the new Australian Museum in Canberra to investigate traditional Aboriginal culture.

The ICT task requires students to investigate and assess the impact of the Myall Creek Massacre on the Australian population both indigenous and non-indigenous.

The Oral task with this unit examines the role of the reserves.

The Group presentation task allows students to assess the impact of Protectionism.

The Research task for this topic develops a comparison of the experiences of the Australian Aborigines and one other culture studied in this topic.


	LINKS TO ASSESSMENT TASKS BASED ON THIS TOPIC

	RESEARCH
Compare and contrast the Aboriginal experience with another society.

	RESEARCHED ORAL PRESENTATION
Discuss the reasons for and against the establishment of the Reserves and Missions.

	GROUP PRESENTATION
Discuss the impact of the government policy of Protectionism.

	ICT TASK
Investigate the impact of the Myall Creek Massacre.

	VIRTUAL SITE STUDY
Learn about Australian Aboriginal culture before contact.


	


	TOPIC 

TOPIC 4: OPTIONAL STUDY: THE SHAPING OF THE MODERN WORLD                                                    TIME ALLOWED – 10 HOURS


	INQUIRY QUESTIONS

· How has a significant person, group or event helped to shape the modern world?     


	OUTCOMES – particular focus on

4.1  describes and explains the nature of history, the main features of past societies and periods and their legacy

4.5  identifies the meaning, purpose and context of historical sources

4.7  identifies different contexts, perspectives and interpretations of the past

4.8  locates, selects and organises relevant information from a number of sources, including ICT, to conduct basic historical research
	WORKING HISTORICALLY – skills to be integrated into this topic

· Sequence events with the chosen study

· Identify different perspectives and interpretations of the past

· Interpret history within the context of the actions, values, attitudes and motives of people from the past

· Locate, select and organise information from a range of sources.

 


	STUDENTS LEARN ABOUT
	STUDENTS LEARN TO
	TEACHING AND LEARNING STRATEGIES
	ASSESSMENT STRATEGIES

	· The historical context of the person, group or event
· The significance of the person, group or event

· The impact of the person, group or event on the modern world.
	· Describe the main features of the time in which the person, group or event was significant
· Explain why the person, group or event was significant within the context of the period studied

· Explain the impact of the person, group or event in shaping the modern world
	· This Unit is Optional but is an excellent way to end the Stage 4 Course.
· The CD provides a wide range of possible topics for students to investigate and provides background knowledge for teachers so that they can be confident in encouraging students to complete the research.

· Students choose a topic, research the topic and present the topic to their peers thus giving all students a wider range of knowledge.

· The task set uses the Learn Abouts for its framework.  A typical task would be:

Task: Investigate the historical context of your chosen person, group or event and explain the significance and impact of the person, group or event both for their time and for the modern world. 


	The set task becomes the assessment task for this unit of work.


