PROGRAM FOR STAGE 5 IN TWO PARTS

AUSTRALIAN HISTORY

INCORPORATING CIVICS AND CITIZENSHIP

BASED ON THE TEXTBOOK

EXPERIENCE OF NATIONHOOD

BY K. J. MASON 
PART TWO – YEAR 10

TOPICS 5 TO 8

THESE TOPICS TO BE EXAMINED IN THE SCHOOL CERTIFICATE REFERENCE TEST
`

	STAGE FIVE (YEAR 10) CONTINUUM USING SCOPE AND SEQUENCE MODEL 1

FROM  BOS ADVICE ON PROGRAMMING AND ASSESSMENT AND JUNE 2003 SYLLABUS

	CONTENT AND TIME
	AUSTRALIA IN THE VIETNAM 

WAR ERA – 12 HOURS
	CHANGING RIGHTS AND FREEDOMS

12 HOURS
	PEOPLE POWER AND POLITICS IN THE POST-WAR PERIOD – 

12 HOURS
	AUSTRALIA’S SOCIAL AND CULTURAL HISTORY IN THE POST-WAR PERIOD

12 HOURS

	LEARN TO/LEARN ABOUT
	SEE FULL PROGRAMME FOR DETAILS

	OUTCOMES (p. 12-13) (Recommended  but not mandatory see p. 22 Advice on Programming and Assessment)
	5.1

5.2

5.3
	5.4

5.5

5.7
	5.1

5.3

5.8
	5.9

5.10


	5.1

5.2

5.3
	5.7

5.8

5.10
	5.1

5.2

5.4
	5.5

5.6

5.7   

	SITE STUDY (p. 15)

(Examples)
	Local/National War Memorial

Vietnam War Memorial Canberra

Virtual Site relevant to period
	A museum study

An Aboriginal site

A local site of significance
	NSW Parliament House

Old Parliament House Canberra

QVB, Kellys Bush, Rocks, 
	Power House Museum

Transport Museum

Railway Museum

	HISTORICAL SKILLS (p. 16)

(Mandatory)
	Sequence key events

Draw conclusions about the usefulness of sources

Identify perspectives of different groups

Interpret history within the context of the people from the past

Recognise that historians may interpret events differently
	Use historical terms and concepts

Explain continuity and change

Interpret history within the context of the actions, values, attitudes and motives of individuals or groups

Identify and explain perspectives

Sequence key events / developments
	Outline key developments in Australia’s role with the United Nations

Interpret history within the context of the people from the past

Locate, select and organise information from a variety of sources

Distinguish between fact and opinion
	Identify different types of sources

Use and evaluate historical sources for the purpose of an historical inquiry

Plan historical research to suit the purpose of an historical inquiry

Locate, select and organise information from a variety of sources

	LITERACY SKILLS (p. 19)
	Reading and comprehending historical texts

Evaluating a range of sources and texts for the purposes of historical inquiry
	Using historical knowledge and understanding and relevant evidence to create appropriate historical texts, including ICT, for different audiences
	Reading and comprehending historical texts

Using historical knowledge and understanding to create texts
	Evaluating a range of sources and texts

Use historical knowledge for different audiences

Demonstrate purpose for audiences

	VALUES AND ATTITUDES
	
	
	
	

	ICT (p. 16) (Suggested)
	Select suitable software to present a research task using ICT
	Locate, select, organise information from websites for an historical investigation

Select appropriate applications to communicate
	Use knowledge, understandings and evidence to create an appropriate

historical text, using ICT
	Locate, select and organise information

Present research as a formatted document
Demonstrate knowledge of ethics re ICT

	WORK, EMPLOY, ENTERP (p. 17)
	The contribution of work-related 

organisations to Australian society
	The way people lived and worked
	The role of the Unions in a participatory democracy
	The way people lived and worked during the chosen decade

	ABORIGINAL AND 

INDIGENOUS ISSUES (p. 17)
	Key government policies and legislation and their impact on Aboriginal peoples
	The concept of Terra Nullius, land rights and Native Title

Key government policies and their impact

Changes in relations over time
	The role of Aboriginal peoples in effecting social and legal change
	The range of experiences and 

achievement of Aboriginal peoples

	CIVICS AND CITIZENSHIP 

(p. 18) Content included
	Events and issues of political significance and their impact on civil society

What it means to be an active and informed citizen
	Examples of constitutional change

The changing rights and freedoms of various groups

Events and issues of significance
	Events and issues of political significance and their impact on civic institutions and  civil society

Being an active and informed citizen
	The changing nature of civil society

	DIFFERENCE AND DIVERSITY (p. 18)
	The ways in which diversity contributes  to a sense of community
	The impact of difference on marginalised groups and their struggle for rights and freedom
	Ways in which diversity contributes to a sense of community
	The ways in which diversity contributes to a sense of community and national identity

	GENDER (p. 18)
	Legislation and social movements to counter gender discrimination

The rights and freedoms of women 
	Legislation and social movements to counter gender discrimination

The rights and freedoms of women
	Legislation and social movements to counter gender discrimination

The rights and freedoms of women
	Legislation and social movements to counter gender discrimination

The rights and freedoms of women

	KEY COMPETENCIES (p. 19)Collecting, analysing and organising information:  Communicating ideas and inform;  Planning and organising activities;  Solving problems;  Using technology – See Program

	MULTICULTURALISM (p. 20)
	The experiences of migrant groups

The impact of international events on Australia’s history and Australia’s contribution to world affairs
	The impact of multiculturalism on Australian society

The experiences of various migrant groups in Australia
	The impact of multiculturalism

The impact of international events on Australia’s history and Australia’s contribution to world Affairs
	The impact of multiculturalism on Australian society

The impact of international events on Australia

	NUMERACY
	Use of graphs, tables, charts
	Use of graphs, tables, charts
	Use of graphs, tables, charts
	Use of graphs, tables, charts


	TOPIC 5: AUSTRALIA IN THE VIETNAM WAR ERA                                                                                           TIME ALLOWED – 12 HOURS



	This era was one of enormous social change and may be seen as a watershed in Australia’s post-war history.  Students will examine the reasons for Australia’s 

involvement in the Vietnam War and the social, political and cultural changes that resulted from it.


	INQUIRY QUESTIONS

· How did the Australian government respond to the 

threat of communism after WWII?

· Why did Australia become involved in the Vietnam 

War?

· How did various groups respond to Australia’s 

involvement in the Vietnam War?

· What was the impact of the war on Australia and/or neighbouring countries?
	OUTCOMES – particular focus on

5.1 explains social, political and cultural 

developments and events and evaluates their 

impact on Australian life

5.2 assess the impact of international events and relationships on Australia’s history

5.3 explains the changing rights and freedoms of Aboriginal peoples and other groups in Australia

5.4 sequences major historical events to show an understanding of continuity, change and causation

5.5 identifies, comprehends and evaluates historical sources

5.7 explains different contexts, perspectives and interpretations of the past


	WORKING HISTORICALLY – skills to be integrated into 

this topic include

- sequence key events in Australia’s military response to the threats of communism in Asia after WWII

- draw conclusions about the usefulness of sources for a specific historical inquiry

- identify perspectives of different groups

- interpret history within the context of the actions, value, attitudes and motives of people from the past

- recognise that historians may interpret events differently

ICT skills appropriate for this topic may include:

- select suitable software to present a research task using ICT


	STUDENTS LEARN ABOUT
	STUDENTS LEARN TO
	TEACHING AND LEARNING STRATEGIES
	ASSESSMENT STRATEGIES

	- Australia’s response to the threat of communism in Asia after WWII including

· Korean War

· ANZUS  Treaty

· SEATO Alliance
	- sequence the key events in 

Australia’s response to the threat of communism in Asia after WWII

- explain the purpose of the treaties Australia contracted during this period
	Teacher-led discussion on what is communism.  Include background to development and implementation in Russia and China; possible revolutions; perceived antithesis of democracy and capitalism.

Class reading of The coming of the Cold War, pp. 228 and 229.  Discuss difference between ‘hot’ and ‘cold’ war.

Examine and discuss Source 5.3 Map of communist and non-communist blocs.

Teacher introduces idea of conservatism in politics and the election of a conservative government in Australia in the same year as the arrival of Communist China.

Teacher leads discussion into the purpose of foreign policy.

Class examines the four important beliefs which were behind Australia’s foreign policy.

Discuss implications of these ideas.

Students summarise these discussions in their workbooks with guidance from the teacher.

Complete Source 5.1, pp. 231 exercises in workbooks.

BLM 5.2 can be used as a homework exercise to consolidate the discussions which have taken place in class.

Show the short BBC film, Mao and the rise of Communism, to help the students understand the fear felt about the spread of communism.

Class reading about Australia and the Korean War, p. 232.
Discuss the reasons given why Australia entered the war and assess how valid the arguments are when linked to Australia’s forward defence policies.

Discuss the concept of the ‘domino theory’. 
Students read about the Malayan Emergency from p. 234.  Discuss why so little is known today about this war?

Class reading on the background to the signing of the ANZUS Treaty and the SEATO Alliance.

Discuss implications such as how effective would these treaties be?  What could Australia expect America to actually do?  How much was ANZUS a commitment to defence in the Pacific rather than against Asia?  Isn’t SEATO more to do with Asia?

Teacher advises that ANZUS no longer exists since New Zealand refused to allow American nuclear-powered warships into their ports.  

Teacher asks what does that tell historians about the role and power of ANZUS?  Discuss.

Students write brief notes in their workbooks.


	BLM 5.2 is an exercise in planning an explain answer about the coming of the cold war.  It may be used as a revision test at the end of this section. It provides assessment of the student’s learning.

Check answers to the source-based questions verbally to give feedback to students.

The Research task associated with this unit asks the students to research and explain the content and purpose of these treaties.  It assesses their understanding of the purpose of the treaties.

	- the response to the threat of communism within Australia including

· Referendum to ban the Communist Part

· The Petrov Affair
	- outline the key developments in Australia’s response to communism within Australia
	Students read pp. 235 to 238 and make brief notes using the headings in the textbook.
Students complete the Check Your Historical Knowledge on p. 240, Historians at work, Time Out p. 240 and Communication 1 and 3 for homework.  

Students then go on-line to read more about the Petrovs at http://www.hyperhistory.org/ then click on ozhistorybytes - Issue Eight: ‘Mrs. Petrov’s Shoes’.  

After reading through the material the teacher leads a class discussion on how the media and politicians manipulated the Petrov affair.

	Homework marked and discussed in class.  Evidence of learning.

	- Australia’s involvement in the 

Vietnam War
	- explain the reasons for Australia’s involvement in the Vietnam War
	Students read Origins of the war in Vietnam, pp. 241 to 242.
Class discussion about French Indo-China, colonialism, nationalism guerrilla warfare.

Students read pp. 242 to 245, including the sources, and answer questions 1 to 5 on p. 245.

Discussion of the answers to questions 1 to 4 follows.

Students correct their answers in their workbooks.

Students individually read The Australian involvement deepens to p. 249 develop a timeline using all the information from pp. 242 to 249, including the sources, under the heading of Australia’s role in the Vietnam War.  The timeline to be completed from p. 261.
Show the students Newsfront: the story of Australia in the Vietnam War
	Teacher marks questions 1 to 4 in class and gives immediate feedback. Question 5 is marked and returned with comments.
The Oral presentation task requires students to develop a self-contained podcast answer the question Why did Australia enter the Vietnam War.

	- differing views of Australia’s involvement in the Vietnam War eg

· Supporters of the war

· Conscientious objectors

· The moratorium movement
	- explain the reasons why different groups within Australia supported or opposed Australia’s involvement in 

the Vietnam War

- select appropriate sources that 

reflect different perspectives about Australia’s involvement in the Vietnam War


	Students read pp. 250 and 251, An Unwinnable war. Class discussion on ideas behind the divisions.
Students examine Source 5.16 and discuss implications of statistics, both change and continuity.

Teacher introduces the concepts of National Servicemen, conscientious objectors and the moratorium movement and encourages discussion amongst the students about their views of the rights and wrongs of young men being asked to do national service overseas in today’s context.  Student ideas are put on the board and should cover both for and against the issue.  Ideas such as right and wrong, yes and no, why not girls, why only boys, are wars overseas ‘our’ wars and similar points of view must all be included and listened to.  
After discussion teacher then extrapolates this modern, general discussion to a focused discussion on the context of the Vietnam war and, as a group, the class decides which arguments were valid then as they are today.

Class notes are written on the topic with guidance from the teacher so that all views are covered.

Students create a two column table in their workbooks labelled Different perspectives about Australia’s involvement in the Vietnam War.  They read the sections between p. 255 and 261 and, using the headings provided: the Labor Party, Save Our Sons; Conscientious objectors; the anti-war movement; create a table in which each group is in the left-hand column and quotes from the sources revealing the group’s point of view is written in the right-hand column.
Class debriefs on the appropriateness of chosen quotes and adjusts their work if necessary.
	The teacher moves around the class providing feedback for learning and observing the students at work as evidence of their learning.

The ICT task with this unit asks students to prepare and present a pamphlet either for or against the Moratorium marches.

	- the impact of the war on ONE of the following

· Vietnam veterans and families
· Indo-Chinese refugees

· Australian culture

· Australia’s relations with Asia
	- assess the impact of the war on the chosen study
	As a class the students read through ‘A different war’, pp. 263 to 266 and discuss the differences between the world wars and Vietnam.

Special Note:  in addressing this issue teachers must remember that, for modern students, the style of fighting used in the Vietnam war is likely to be the style of fighting they most generally consider is war.  This is due to video games, films and TV news.  Many may struggle with the ideas of what war was like for most people before Vietnam and may fail to empathise with the people of the time.  One way around this challenge is to make it personal.  How would you feel today if you were asked to take part in this type of war considering where it is, why you would be fighting there and the style of fighting (guerrilla, chemical).

This is an opportunity for the students to gain a broad view of the impact of the war. 

Divide the class up into four groups for an informal oral presentation.  Using the textbook and the information in the Study Guide notes on the CD students quickly research one option and present a short two to three minute expose on their issue.  The students make notes from the presentations on the options they have not researched.
Option – Vietnam veterans and families, textbook pp. 266 to 269
Option – Indo-Chinese refugees, textbook pp. 269 to 271

Option – Australian culture, CD Study Guide notes
Option – Australia’s relations with Asia, pp. 271 to 273.

Homework.  Complete either task 1 or 2 in the Communication section of Historians at work: over to you, p. 271.


	The BLM 5.4 is a group activity designed to make the students think carefully about the impact the war had on various people.  It may be confronting for some as it asks them to put themselves into the position of people they may not empathise with.
Teacher orally revises notes for each option to ensure completeness.

Teacher marks and returns homework for evidence of learning and for feedback to the students.

	Reflection and Review
	SCRT Practice Questions from either the textbook pp. 274 and 275, or the BLM 5.1, can be used for revision of this topic.

Quick Quiz Topic 5: Australia in the Vietnam War era can be used as an in-class revision lesson.  The crossword puzzles in Experience Australian History provide concentrated recognition and understanding of the technical language associated with this topic. They reinforce the correct spelling of these words. 


	LINKS TO ASSESSMENT TASKS BASED ON THIS TOPIC

	RESEARCH
Australia and the ANZUS and SEATO Agreements
	ORAL PRESENTATION
Why did Australia become involved in the Vietnam War?
	GROUP ORAL PRESENTATION
Vietnam Veteran Reunion Play
	ICT RESEARCH
Are you for or against the Moratoriums?
	VIRTUAL
Visit a Vietnam Veterans Museum

	EXTENSION ACTIVITIES

Go on-line at www.filmaust.com.au/learning , click on Australians at Work (or go to the website), select SOSE/HSIE 9/10 and find 

(a) Australian soldiers on patrol in Vietnam.  Read the section Video Clip Context then view the video clip and complete the Classroom Activities. 

	


	TOPIC 6:  CHANGING RIGHTS AND FREEDOMS                                                                                              TIME ALLOWED – 12 HOURS



	Through their study of this topic, student will have the opportunity to gain an understanding of the experiences of different cultural and social groups in Australia during 

the 20th century and their struggle for recognition and civic rights.


	INQUIRY QUESTION

· How have the rights and freedoms of Aboriginal 

peoples and other groups in Australia changed during the post-war period?
	OUTCOMES – particular focus on

5.1 explains social, political and cultural 

developments and events and evaluates their 

impact on Australian life

5.3 explains the changing rights and freedoms of Aboriginal peoples and other groups in Australia

5.8 locates, selects and organises relevant historical information from a number of sources, including 

ICT, to undertake historical inquiry

5.9 uses historical terms and concepts in appropriate contexts

5.10 selects and uses appropriate oral, written and other forms, including ICT, to communicate effectively about the past for different audiences
	WORKING HISTORICALLY – skills to be integrated into 

this topic include

- use historical terms and concepts appropriately

- explain continuity and change over time in the chosen 

topic

- interpret history within the context of the actions, values, attitudes and motives of individuals or groups

- identify and explain perspectives of different individuals 

and groups

- sequence key events / developments in each study

ICT skills for this topic may include

- locate, select and organise historical information from relevant websites for the purpose of an historical 

investigation

- select appropriate computer-based applications, eg Publisher, PowerPoint, to communicate the results of an historical inquiry


	STUDENTS LEARN ABOUT
	STUDENTS LEARN TO
	
	

	When studying each part, ie Change over Time, Group and Events/Issues, Section A is compulsory, plus EITHER Section B OR Section C

	Section A: Aboriginal Peoples

	Change over Time

- changing government 

policies towards Aboriginal peoples over time, 

including

· Protection

· Assimilation

· Integration
· Self-determination
	- account for continuity and/or change over time in the relevant study
	As a class read through the timeline on pp. 277 to 278.  Discuss.
Read through the Key Words, discuss the words associated with Indigenous peoples and transfer the following words, and their meanings, into the student workbooks in the following order: protectionism; assimilation, integration and self-determination.

Students read through pp. 281 to 284 and use BLM 6.2 to create a timeline of the experiences of Indigenous peoples.  Additional information can be obtained from the relevant section of the Study Guide notes on the CD.
The teacher reinforces the concepts of change and continuity and discusses with the students the ways to clearly demonstrate these concepts in their writing. 

The students write a one page account explaining continuity and change in government policies towards Indigenous peoples over time.  
	Teacher marks homework for evidence of learning and feedback on learning.

	Group

- the varying experiences of 

The Stolen Generations
	- examine the experiences of the chosen group/s 

using a range of sources
	Students read pp. 301 to 303 on the Stolen Generations and examine and discuss Sources 6.12 and 6.13.  Students answer questions 1 to 3 on p. 303 in their workbooks.  Discuss answers.
Students then go on-line and complete BLM 6.6 on the Stolen Generations as an in-class exercise.
Use parts of the film Rabbit Proof Fence to show the students the way the children were taken and the effect their removal had on them and their families.
	The Research task attached to this unit is the same as BLM 6.6 and may be used as an assessment task.

	Events/Issues

- the role of the following in the struggle of Aboriginal peoples for rights and freedoms

· 1938 Day of Mourning

· 1967 Referendum
· Land Rights and Native Title

	- outline the important developments in a key event/issue relating to 

the chosen study
- explain the significance of the event/issue for the changing rights and freedoms of the chosen study
	Students read about The Day of Mourning 1938 and discuss issues emerging from it.  The teacher emphasises the long-term nature of Indigenous protest.
Students, as a class, read pp. 286 and 287, The slow path to change and compare the issues/demands raised at the Day of Mourning and by the Federal Council for the Advancement of Aborigines and Torres Strait Islanders.

Students write in their workbooks a combined list of issues relating to the Indigenous peoples’ demands.

Students read about the 1967 referendum from the textbook, p. 292 and take notes.  Discuss the questions posed in the referendum in the light of previous demands made during the Day of Mourning in 1938 and by the Federal Council for the Advancement of Aborigines and Torres Strait Islanders and come to a conclusion about what the Federal Government would have to do to achieve these demands.  

Discuss the results of the referendum.  What do these results say about the attitudes of Australians to this issue?  The teacher poses the question as to whether this is change or continuity of attitude.

The teacher then asks the question, To what extent would the passing of the 1967 Referendum have any great effect on Indigenous peoples?  This question should then be followed up with What would have to happen before it did?

Students individually read pp. 292 to 300 and develop a detailed timeline of the struggle for Land Rights and Native Title.

The teacher emphasises the end of ‘terra nullius’, the implications of the Mabo decision for ordinary citizens of Australia and the implications of the Wik decision for Queensland pastoralists and mining companies.

Students examine the lyrics of Yothu Yindi’s Treaty.  Text available at http://www.lyricsdownload.com/yothu-yindi-treaty-lyrics.html 
Special note:  To counter any problems which have been raised in this unit regarding racism, the virtual site study uses the Racism website established and run by the Department of Education and Training at http://www.racismnoway.com.au/ .
Teacher concludes this study by discussing the concept of Reconciliation and the Sorry Days.  The textbook gives some general ideas on pp. 303 and 304.

Special note:  The Freedom Rides and Charles Perkins may be referred to in this section rather than in Topic 7: People, power and politics.
	The ICT task associated with this unit focuses on the 1967 Referendum and requires the students to complete a detailed report on the issue.

The teacher moves around the class observing the students’ progress and assisting where necessary to develop their learning.

	Special note:  it is possible to complete both options within the class at the same time, providing some of the students are independent learners. The class may be split in two (by their choice) or the second option can be given to a small group of students as an extension activity.  The benefit of doing both options is that they students understanding of, and exposure to, the topics gives them more flexibility at the School Certificate Reference Test.  This should only be attempted if both the teacher and the students are confident of success. 

	Section B: Migrants

	Change over Time
- the changing 

patterns of migration 1945-2000
	- account for continuity and/or change over time in the relevant study
	Students read pp. 307 to 310 and, after a class discussion and brainstorming on the board, write down summary notes.
The class then completes BLM 6.10 Migrant arrivals in Australia and BLM 6.11 Population by country of origin.  

Discuss the findings of these exercises.
	The Researched Oral task provides students with an up-to-date understanding of what it takes to become a migrant to Australia today.  It also raises the issue of why would you want to come anyway?

	Group

- the experiences of ONE of the following
· A migrant group in post-WWII period
· ‘enemy’ aliens in WWI or WWII
	- examine the experiences of the chosen group/s 

using a range of sources
	Option:  the Italians

Students read pp. 310 to 313 individually for background knowledge, make brief notes, then complete BLM 6.7 for submission as homework.
Complete the questions on p. 313 as a summary of the issues raised in the 1950s.

Option:  ‘enemy’ aliens in WWI or WWII.  Students should use the Study Guide notes on the CD to read about and understand this issue.  The Research task associated with Topic 4, WWII, on the Cowra Breakout will provide additional material for this section.

Teachers can use the websites provided with this task to find out more on the experiences of ‘enemy’ aliens during the wars.
	Teacher marks the homework to give the students feedback of their learning.

	Events/Issues

- the role of ONE of 

the following in the history of post-WWII migration
· Snowy Mountains Scheme
· 1970s boat people
· multiculturalism
	- outline the important developments in a key event/issue relating to 

the chosen study

- explain the significance of the event/issue for the changing rights and freedoms of the chosen study
	This is an opportunity for the students to gain a broad view of these issues as a whole. 

Divide the class up into pairs for an informal oral presentation.  Using the textbook and the information in the Study Guide notes on the CD students quickly research one of the options and present a short two to three minute expose on their chosen issue.  The other students make notes on the issues they have not researched.
Option:  The Snowy Mountains Scheme.  
Students read about the Scheme from pp. 314 to 317 and the Study Guide notes and develop notes on the impact the Scheme had on Australia’s political, economic and social life.

Option:  1970s boat people.

Students use the Study Guide notes to investigate the role of the Boat people in post-WWII migration. They discuss the impact the arrival of the boat people had on Australia’s political, economic and social life. 

Option:  Multiculturalism. 

Students use the Study Guide notes to investigate the significance of multiculturalism for Australia and its role in the changing rights and freedoms of all Australians.

The issue of multiculturalism may have been raised during these discussions or in previous discussions on Indigenous Australians and the students will have a good understanding of the issue.  However, having grown up with multiculturalism, they will also have a lot to say about whether it has been effective or not.  Teacher encourages this discussion but keeps it under control.
The teacher now completes a quick survey of the class to find out from where the students’ families came to Australia and when.  BLM 6.12 provides a framework for this class exercise. Discuss.
The teacher reinforces the idea that all Australians are migrants.  It is a matter of when they arrived.
	Teacher orally revises notes on all the options to ensure all material is covered.

	Section C: Women

	Change over Time
- the achievements of the women’s movement in the post-WWII period
	- account for continuity and/or change over time in the relevant study
	To establish a framework from which to work the teacher reminds students of their studies of women’s issues in Year 9 (Topics 1 to 4) and asks them to remember the stereotypes of wife, mother and homemaker.   The teacher reminds the students that this constitutes the basis from which change can be shown.  If they struggle to remember, the students should read pp. 324 to 326.
Students then brainstorm on the board the differences between pre-1950 and today for women.  When doing this exercise the students must clearly identify and link ‘then and now’.  This allows the teacher to reinforce the concept of change – before and after – such as ‘were not encouraged to work (before, then, pre-1960s) – now encouraged to work (after, now, post-1970s).
Out of this exercise the teacher draws the main differences and highlights them on the board.

The students then write down these direct comparisons.

When the students have finished the teacher clears the board but re-writes the main issues eg work.

Students then prioritise the issues by discussing the importance of each and ranking them from first place down. 

The teacher then asks the students to think about which issues would have been of importance to the Women’s Liberation Movement.

As a class the students read through The Women’s Movement in Australia, pp. 327 to 330 to develop an understanding of the issues raised.

The teacher adds to the issues already on the board when and as suggested by the students with encouragement from the teacher and, at the end of the reading, reassesses the ranking of the issues.

The class moves on to read Achievements of the Women’s Movement and once again revises the list on the board.

Having completed that they then read pp. 332 and 333 to understand the changes introduced by the Whitlam Government and answer the question ‘How many of these changes directly reflect the desires and wishes of the Women’s Liberation Movement?’
The teacher asks the question, Can these changes in the law be seen as achievements of the women’s movement?  Why?  Why not?

Students use BLM 6.14 as planning and preparation for a SCRT style question on the changing experiences of women.
	Use BLM 6.13 to assess the students’ understanding of the changes to women’s lives during the 1960s and 1970s.

	Group

- the experiences of 

ONE of the following

· Women during the Great Depression
· Women’s liberationists in post-WWII  period
	- examine the experiences of the chosen group/s 

using a range of sources
	Revise the experiences of women during the Depression by referring to Chapter 3 in the textbook ad the Study Guide notes from the CD.

Read about Germaine Greer and the Women’s Electoral Lobby from pp. 328 to 330.

Students make brief notes on the experiences of women’s liberationists.
	

	Events/Issues

- the role of ONE of the following in the changing rights and freedoms of Australian women

· women’s suffrage
· women in parliament
· equal pay for women
	- outline the important developments in a key event/issue relating to 

the chosen study

- explain the significance of the event/issue for the changing rights and freedoms of the chosen study
	Students revise the issue of women’s suffrage from their study of Federation.  Use the Study Guide notes for revision if work from that unit is not available in class.

Students use the Study Guide notes on women in parliament to gain an understanding of how few there have been.  The teacher encourages further investigation using the websites provided with the notes.  The students should discover what proportion of women have sat in parliament compared to me.
Using the information in the textbook on pp. 326 and 327 and in the Study Guide notes on the CD students develop an understanding of the issue of equal pay for women.

The teacher then expands this into the concept of equal opportunity and discusses the concept of ‘sticky floors and glass ceilings’ with the students using the cartoon on p. 333 of the textbook as stimulus material.
	

	Reflection and review
	SCRT Practice Questions from either the textbook pp. 335 and 336, or the BLM 6.1, can be used for revision of this topic.

Quick Quiz Topic 6: Changing rights and freedoms can be used as an in-class revision lesson.  The crossword puzzles in Experience Australian History provide concentrated recognition and understanding of the technical language associated with this topic. They reinforce the correct spelling of these words.
	The Group Oral Presentation activity brings all three areas of this unit together and can be used to allow a better understanding of all parts of the topic.  Students will not be disadvantaged in the SCRT by their choice of topic in this task.


	LINKS TO ASSESSMENT TASKS BASED ON THIS TOPIC

	RESEARCH
The Stolen Generations – Bringing them home
	ORAL PRESENTATION
Would your family qualify to migrate today?
	GROUP ORAL PRESENTATION
Experiences of the groups.
	ICT RESEARCH
The 1967 Referendum
	VIRTUAL
Racism

	EXTENSION ACTIVITIES

Go on-line at www.filmaust.com.au/learning , click on Australians at Work (or go to the website), select SOSE/HSIE 9/10 and find 

(a)  Indigenous Business – A Cattle station. Read the section Video Clip Context then view the video clip and complete the Classroom Activities. OR

(b) Giovanni’s Tile Business Grows. Read the section Video Clip Context then view the video clip and complete the Classroom Activities. OR
(c) Outwork – A Vietnamese Refugee’s Story. Read the section Video Clip Context then view the video clip and complete the Classroom Activities. OR

(d) A Land of Milk and Honey and English Lessons. Read the section Video Clip Context then view the video clip and complete the Classroom Activities. OR

(e) An Australian Greek Wife. Read the section Video Clip Context then view the video clip and complete the Classroom Activities.


	TOPIC 7:  PEOPLE POWER AND POLITICS IN THE POST-WAR PERIOD                                                       TIME ALLOWED – 12 HOURS



	This topic is designed to facilitate students’ knowledge and understanding of some key political issues and developments of the post-WWII period, both within Australia and in Australia’s international relationships.  An important focus of this unit is the role played by both individuals and groups in the democratic process.  Students are encouraged

to explore the different perspectives of those engaged in political action and to critically evaluate both the processes and the outcomes of such action.


	INQUIRY QUESTIONS

· What role has Australia played in international affairs in the post-war period?

· What have been some important political developments in post-war Australian history?

· How have significant individuals and groups exercised their democratic rights in the post-war period?
	OUTCOMES – particular focus on

5.1 explains social, political and cultural 

developments and events and evaluates their 

impact on Australian life

5.2 assesses the impact of international events and relationships on Australia’s history

5.3 explains the changing rights and freedoms of Aboriginal peoples and other groups in Australia

5.7 explains different contexts, perspectives and interpretations of the past

5.8 locates, selects and organises relevant historical information from a number of sources, including ICT, to undertake historical inquiry

5.10 selects and uses appropriate oral, written and other forms, including ICT, to communicate effectively about the past for different audiences
	WORKING HISTORICALLY – skills to be integrated into this topic include

- outline key developments in Australia’s role within the United Nations

- interpret history within the context of the actions, values, attitudes and motives of people from the past

- locate, select and organise information from a variety of sources

- distinguish between fact and opinion

ICT skills for this topic may include

- comprehend and use historical sources, including a 

website

- use knowledge, understandings and relevant evidence to create an appropriate historical text, using ICT


	STUDENTS LEARN ABOUT
	STUDENTS LEARN TO
	
	

	Section A is mandatory.  A choice of ONE event/individual from Section B and ONE Prime Minister in Section C.

	Section A: Australia as a Global

Citizen

- Australia’s role in the following:

· United Nations, including 
· UNESCO, and UN conventions

· Regional agreements, including Colombo Plan, APEC
	- outline key developments in 

Australia’s role within the UN in the  post-war period

- assess an achievement of 

Australia in its role within the UN
- explain the purpose of Australia’s regional agreements
	Introductory teacher-led discussion on what the United Nations is, where it is based, who belongs to it, what is its role?  Student answers are put up on the board to assist the discussion.
Teacher distributes copies of the UN Charter.  Class discussion on purpose.

Teacher distributes copies of the UN Organisational Chart and students discuss, in pairs, where Australia would fit in.  Students also work out which agencies of the UN they recognise and think about Australia’s role in those organisations.

Teacher then leads the discussion around to Australia’s role in the UN.  Brainstorm on board.

Teacher asks the question Why?  Why would Australia join or want to join?  Brainstorm.

Students then look at Evatt’s view of Australia’s role in the world, p. 341. 
Teacher asks would that be enough of a reason for Australia to join the UN?  What other benefits might there be?  Discussion follows.

Students read pp. 341 to 344 and take brief notes on the formation of the UN and Evatt and Australia’s role in its establishment.

Working in pairs, and incorporating dates from the timeline at the beginning of the chapter, students develop a timeline in their workbooks from pp. 344 to 347 outlining key developments in Australia’s role within the UN in the post-war period.  

Special Note:  The students must be encouraged to read through the whole section, think about what they will include, plan their timeline, then write their timeline as the text is not chronological.
After completing their timeline the students write brief notes about UNESCO and other UN conventions Australia has signed.

Students read about Australia and East Timor, 1999 – 2002.  Discuss whether, in the light of current events, this can be considered a success.  If so why?  If not, why not?  Short class debate follows which allows the students to assess the achievement.
Following the debate, students write a short paragraph on the issue and read it out in class.

Students then complete BLM 7.4 which develops students understanding of Australia’s role in INTERFET whilst developing their use of sources as stimulus material.

Class discussion on the assumptions made about the photo and what happened before and after and the problems of using photographs as sources.

Class reads together about APEC, the Colombo Plan, pp. 349 to 351 and comes to a conclusion about the purpose of these regional agreements.  Questions which must be addressed include who benefits most from these agreements, what is in it for Australia, what is in it for the other countries, who wants/needs the agreement most?  

	Teacher is able to encourage all students to participate in these discussions and allows students to demonstrate their awareness of the world and Australia’s role in it.
BLM 7.2 assesses Evatt’s role.
Teacher offers encouragement and observes progress.
Teacher can observe organisational skills.

Teacher guides the debate and is able to observe student’s ability to argue points of view and assess Australia’s role. Gives verbal feedback.

BLM provides for further research into APEC.

The Research task attached to this topic deals with a comparison of APEC and the South Pacific Forum.

	Section B: People Power

Events/Issues  -  Individuals

· Freedom Rides – Charles Perkins

· Women’s Liberation – Germaine Greer

· Green bans – Jack Mundey

· Whitlam dismissal – Sir John Kerr

· Green politics – Bob Brown

· Republicanism – Paul Keating

· One Nation – Pauline Hanson
	- examine the role of the significant individual in the chosen study

- assess the significance of the 

chosen study for Australia in the 

post-war period
	This is an opportunity for the students to gain a broad view of these issues as a whole. 

Divide the class up into seven groups (five only if you have discussed the Freedom Rides and Women’s Liberation in Topic 6) ensuring that one group is made up of extension students.  Students develop an informal oral presentation.  Using the textbook and the information in the Study Guide notes on the CD students quickly research one of the options and present a short four to five minute expose on their chosen issue.  The other students make notes on the issues they have not researched.

Option: The Freedom Rides and Charles Perkins.  This topic can be included in Topic 6, in the struggle of Aboriginal peoples for rights and freedoms.  By including it there, more options can be taken in this section and, at the same time, a wider range of issues can be dealt with in Topic 6. 

Students read Chapter 6, pp. 287 to 291 and the Study Guide notes and develop brief notes about the Freedom Rides examining the significance of the event.  
Students create a short biography of Charles Perkins emphasising his contribution to the struggle of Aboriginal peoples for their rights and freedoms.

Present their findings to the class.

Option:  Women’s Liberation and the role Germaine Greer played in it in Australia can be included in Topic 6, in the experiences of women’s liberationists.  By including it there, more options can be taken in this section and, at the same time, a wider range of issues can be dealt with in Topic 6.
Students read Chapter 6, pp. 328 and 329 and the Study Guide notes and develop brief notes about  the significance of Women’s Liberation and  the role played in it by Germaine Greer.

Present their findings to the class.

Option:  Green bans and the role of Jack Mundey.  
Students read Chapter 7, pp. 395 to 398 and the Study Guide notes and develop brief notes about the significance of the issue to Australia and the role Jack Mundey played in their development.
Present their findings to the class.

This option is recommended for extension students.

Option:  Whitlam dismissal and the role of Sir John Kerr.  This issue may be the focus of the major study of one Prime Minister in the post-war period.  However, by dealing with the issue here it allows the study of another Prime Minister in the following section, thus broadening the students’ knowledge and experience of Australia’s Prime Ministers.
Students read pp. 373 to 385 and, focusing on Sir John Kerr and not Gough Whitlam, develop brief notes about the significance of the issue to Australia and the role Sir John Kerr played in it.

Students present their findings.  These students should be encouraged to speak for eight to ten minutes on their topic.
Students read pp. 399 to 401 and develop brief notes about the significance of the issue to Australia and the role of Bob Brown in this issue.
Present their findings to the class.

Option:  Republicanism and the role of Paul Keating.  This issue may be the focus of the major study of one Prime Minister in the post-war period.  However, by dealing with the issue here it allows the study of another Prime Minister in the following section, thus broadening the students’ knowledge and experience of Australia’s Prime Ministers.

Students read pp. 386 to 394 and develop brief notes about the significance of the issue to Australia and the role of Paul Keating in this issue.

Present their findings to the class.  These students may also wish to speak a little longer on their issue.

Option:  One Nation and the role of Pauline Hanson.

Students read pp. 404 to 407 and the Study Guide notes and develop brief notes about the significance of the issue to Australia and the role of Pauline Hanson in this issue.

Present their findings to the class.
	Teacher encourages discussion of the issues after each presentation and assesses the contribution of students to the discussions.
Teacher ensures that good notes have been made on each of the issued and revises the content orally after the presentation if necessary.

The Group Oral presentation assessment task attached to this unit asks the students to prepare an advertising campaign to protect a heritage site.

The Oral presentation attached to this units asks the question, What happens to the Governors of the states if Australia agrees to become a republic?

One of the virtual site studies examines the Constitutional Convention set up to debate the issue of Republicanism and encourages students to understand the Constitution, how conventions work and the importance of this issue.

	Section C: Prime Ministers and Policies

- one Prime Minister in the post-war period 
	- outline and explain a major policy or issue of the term of office of the chosen Prime Minister

- assess the contribution of the 

chosen Prime Minister to Australia’s post-war development
	Teachers should assess the amount of time available to complete this study at the end of the course.  It may be an option to look briefly at each of the prime ministers within the context of the chosen decade study or specialise on one prime minister within one of the topics.
	BLM 7.5 provides an exercise in comparing and contrasting the political lives of Chifley and Menzies – one Labor and one Liberal.

BLM 7.6  provides a study associated the reforming program of Gough Whitlam.  Students create a timeline from mixed information to gain a solid overview of his reform agenda.

BLM 7.7 develops understanding of the implications of Australia becoming a republic.

The Virtual Site Study associated with this unit offers students the opportunity to go on-line and assess the prime minister of their choice.

	
	
	Ben Chifley (Labor) 1945-1949
- socialist issues and the welfare state 
 - post war reconstruction 
 - nationalisation
pp. 357 to 359 - nationalisation 
Robert Menzies (Liberal) 1949-1966

- stability after the tensions which ended Chifley's government 
- anti-socialist policies supporting free enterprise - pro middle class 
 - period of rapid and solid growth in Australia's economy 
pp. 359 to 364 – fear of communism 

Can be studied within the context of the Cold War in Topic 5, fear of communism and Petrov Affair.

Harold Holt (Liberal) 1966-1967

- Australia entered the Vietnam War
- his disappearance whilst swimming at Cheviot Beach, Victoria
pp. 365 and 366 – entry into the Vietnam war

Can be studied in the context of Topic 5 and Australia’s entry into the Vietnam war.

John McEwan (Country Party) 1967-1968

- Prime Minister only until Harold Holt could be replaced.

No issue.

John Gorton (Liberal) 1968-1971

- remained committed to the Vietnam War

- played favourites and caused division in the party

No issue.

William McMahon (Liberal) 1971-1972

- struggled to resolve the problems in the party

- ‘that dress’ of Sonia McMahon’s

No issue.


	Gough Whitlam (Labor) 1972-1975

- the great reformer

- problems within government with ministers misbehaving and carrying out illegal activities

- dismissal

pp. 366 to 372 – the great reformer

pp. 373 to 386 – the dismissal

Can be studied in the context of Topic 6, changing rights and freedoms of migrants or women.

Can be studied in the context of Topic 7, John Kerr and the Whitlam dismissal.

Malcolm Fraser (Liberal) 1975-1983

- changing role of Australia and Australia’s foreign relations with Asia

Bob Hawke (Labor) 1983-1991

- improved relations between the government and the unions and helped ease inflation

- improved Australian competition in global markets

- deregulated the Australian economy

Paul Keating (Labor) 1991-1996

- continued Australia’s economic growth

- continued reconciliation with the Indigenous population

- Australia as a republic

- deregulated the Australian economy

pp. 386-394 – the republican debate

Can be studied in the context of Topic 7, Paul Keating and the republican debate.

John Howard (Liberal) 1996-?

- major reform agenda to modernise Australia

- continued debate on republic to referendum stage

- introduced GST

- increased Australia’s role in south-east Asia

- increased protection of Australia’s borders and controlled immigration

Can be studied in the context of Topic 6 and migration.
	

	Reflection and Review
	SCRT Practice Questions from either the textbook pp. 410 and 411 or the BLM 7.1, can be used for revision of this topic.

Quick Quiz Topic 7: People power and politics can be used as an in-class revision lesson.  The crossword puzzles in Experience Australian History provide concentrated recognition and understanding of the technical language associated with this topic. They reinforce the correct spelling of these words. 


	LINKS TO ASSESSMENT TASKS BASED ON THIS TOPIC

	RESEARCH
Australia’s regional agreements.
	ORAL PRESENTATION
The fate of the governors should Australia become a republic.
	GROUP ORAL PRESENTATION
Protecting our heritage.
	ICT RESEARCH
The role of Australia in the United Nations.
	VIRTUAL
The Constitutional Convention
Or

An assessment of Australia’s Prime Ministers.

	EXTENSION ACTIVITIES

Go on-line at www.filmaust.com.au/learning , click on Australians at Work (or go to the website), select SOSE/HSIE 9/10 and find 

(a) Australian Biography – Sir Marcus Oliphant. Read the section Video Clip Context then view the video clip and complete the Classroom Activities. OR
(b) Testing Rockets at Woomera Rocket Range. Read the section Video Clip Context then view the video clip and complete the Classroom Activities.


	TOPIC 8:  AUSTRALIA’S SOCIAL AND CULTURAL HISTORY IN THE POST WAR PERIOD                        TIME ALLOWED – 12 HOURS



	This topic offers students an opportunity to learn about some major social and cultural trends of the post-war period, with a specific decade, and to appreciate the role they have played in shaping the present.


	INQUIRY QUESTION
What have been the major social and cultural features  of a post-war decade?
	OUTCOMES – particular focus on

5.1 explains social, political and cultural 

developments and events and evaluates their 

impact on Australian life

5.2 assess the impact of international events and relationships on Australia’s history

5.4 sequences major historical events to show an understanding of continuity, change and causation

5.5 identifies, comprehends and evaluates historical sources

5.6 uses sources appropriately in an historical inquiry

5.7 explains different contexts, perspectives and interpretations of the past
	WORKING HISTORICALLY – skills to be integrated into 

this topic include

- identify different types and varieties of sources

- use and evaluate historical sources for the purpose of an historical inquiry

- plan historical research to suit the purpose of an 

historical inquiry

- locate, select and organise information from a variety of sources 
ICT skills for this topic may include

- locate, select and organise information from a variety of sources, including internet / websites

- present research as a formatted, multi-paged document

- demonstrate knowledge of ethics regarding use of technology to communicate information


	STUDENTS LEARN ABOUT
	STUDENTS LEARN TO
	
	

	Post-war Australia

- the impact of changing technology

· on everyday life in post-war Australia

· Housing

· Home appliances

· Entertainment

· Transport

· Communications
	- outline the impact of the main technological changes over time on everyday life in post-war Australia, based on a selection of sources
	Students read through pp. 415 to 427 to gain background knowledge of the topic.

Then, using all the sources on these pages, whether numbered or not, make brief notes outlining the impact of the main technological changes introduced into Australia over the past 50 to 60 years.  In making these notes students should be encouraged to quote directly from the sources.
	

	Decade Study

- the social and cultural features of ONE post-war decade including

· Fashion

· Music

· Entertainment

· Sport

· British or American influences

on popular culture
	- describe the main social and 

cultural features of the chosen

decade

- outline the main influences of 

Britain or the USA on Australian 

popular culture of the chosen 

decade

- assess the impact of the chosen decade in shaping Australian

identify
	1950s
Using the information in the textbook, pp. 427 to 438 complete the decade study.

Should the class wish to study an alternative decade, background notes have been provided in the Study Guide notes on the CD in the textbook.

An alternative is for all decades to be studied and the students, working in groups or pairs, develop an oral presentation on their chosen decade.

The BLMs provided for this unit in the teacher resource Experience Australian History extend the students’ interest in and commitment to this unit.  They cover the cull range of topics in the decade study.
	

	Reflection and Review
	SCRT Practice Questions from the textbook p. 443 can be used for revision of this topic.

Quick Quiz Topic 8: Australia’s social and cultural history of the post-war period can be used as an in-class revision lesson.  The crossword puzzles in Experience Australian History provide concentrated recognition and understanding of the technical language associated with this topic. They reinforce the correct spelling of these words. 


	LINKS TO ASSESSMENT TASKS BASED ON THIS TOPIC

	RESEARCH
The impact of social change.
	ORAL PRESENTATION 
Changes to transport links.
	GROUP ORAL PRESENTATION 
Present a sales pitch for a music performer of your decade.
	ICT RESEARCH
Inventions.
	VIRTUAL
Where is technology heading today?

	EXTENSION ACTIVITIES

Go on-line at www.filmaust.com.au/learning , click on Australians at Work (or go to the website), select SOSE/HSIE 9/10 and find 

(a) The Post War Wool Boom. Read the section Video Clip Context then view the video clip and complete the Classroom Activities. OR
(b) Closing Day at BHP’s Newcastle Steelworks. Read the section Video Clip Context then view the video clip and complete the Classroom Activities.

(c) Family Life in Geelong. Read the section Video Clip Context then view the video clip and complete the Classroom Activities. OR

(d) A Farmers Life in Drought. Read the section Video Clip Context then view the video clip and complete the Classroom Activities

	
	
	
	
	


